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Abstract

This project was carried out in order to create a Content-Based
Instruction course booklet incorporating culture based on American holidays as
a subject in the EFL class. It contains two stages. The first one is dedicated to
the creation of the material that includes the students’ booklet and the teacher’s
guide, and the second stage is dedicated to the use of the booklet with a group
of students of the Abraham Lincoln Binational Center to evaluate the usefulness

of the teaching material.

To carry out this Project, the researcher worked with a quantitative
research method due to the fact that statistical data analysis was required to

interpret certain information obtained from the results.

The results obtained after using the designed material show a positive
outcome. The efficiency of Content-Based Instruction in the EFL class as well
as the usefulness of the teaching material have been demonstrated in this
Project.

Key words: Content-Based Instruction, Culture, American Holidays
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Resumen

El presente proyecto se llevé a cabo con la finalidad de crear un folleto
aplicando la metodologia de Instruccion Basada en Contenidos sobre las
festividades Norteamericanas en la clase de inglés como lengua extranjera. El
mismo consistio en dos etapas. La primera estuvo dedicada a la creacion del
material que incluye el libro del estudiante y la guia del profesor y la segunda
estuvo dedicada al uso del folleto con un grupo de estudiantes del Centro

Binacional Abraham Lincoln para evaluar la utilidad del material disefiado.

Para llevar a cabo el proyecto, el investigador utilizé el método de
investigacién cuantitativo debido al analisis estadistico que fue requerido para

interpretar la informacion obtenida.

Los resultados de la investigacion fueron positivos y tanto la eficiencia de
la Instruccion Basada en Contenidos en la ensefianza de inglés como lengua
extranjera asi como la utilidad del material fueron demostradas en este

proyecto.

Palabras Claves
Content-Based Instruction
Cultura

Festividades Norteamericanas
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CHAPTER |

THE PROBLEM

1.1 TOPIC

The creation of a Content-Based Instruction course booklet in order to

incorporate culture based on American holidays as a subject in the EFL class.
1.2 BACKGROUND OF THE PROBLEM

The Abraham Lincoln Binational Center is an English institute that has
been dedicated to education since 1957. This center offers English and Spanish
courses to the community in general. In 2011, a new English program

sponsored by the United States Government was implemented.

The problem, as presented in this thesis project, was related to the lack
of material that incorporates culture as a subject in this new English language
program. Due to the requirements, it was mandatory to incorporate culture in
the English language classes. Several topics were considered cultural
components. These were U.S. Presidents, Geography, History, and Holidays.
The creation of this booklet should be considered the starting point for a series

of booklets based on the aforementioned topics.

During the first months of the program, the students received lectures
about certain cultural topics such as national symbols, slavery, and
Thanksgiving. However, | noticed a certain kind of boredom and tiredness in the
students when some topics related to culture were covered. Some students did
not pay attention, and this was revealed in their exams, in which they had to
answer some questions related to the Culture classes, and they did not perform
satisfactorily. This is the reason why | began to look for an appropriate

approach in order to have the students involved in what they needed to learn.
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1.3 STATEMENT OF THE RESEARCH PROBLEM

Since ACCESS, the program sponsored by the U. S. Government, was a
new program at Abraham Lincoln, no materials were provided for Culture
classes and Content-Based Instruction (CBI). Therefore, the purpose of this
project was to create Content-Based Instruction materials that would fit the
needs of students learning about American Culture. Teachers who participated
in this program were concerned that teaching this course required techniques
and approaches different from those used for teaching English as a foreign
language; therefore, this project was meant to provide materials and an
approach to the techniques of CBI as related to the teaching of cultural content.
It would also provide teachers with a guide to the materials and to the

techniques of Content-Based Instruction.
1.4 JUSTIFICATION

There were two important reasons that motivated me to carry out this
project. The first one was related to the fact that the Abraham Lincoln
Institute in Cuenca required a course based on U.S. Culture as a subject.
The aim was to help students understand and appreciate some essential
aspects of that culture. The second reason involved the creation of materials
to teach the aforementioned course, using the suggested approach. An
explanation of these two reasons follows.

Three years ago, Abraham Lincoln started ACCESS. This was an
English language and culture program sponsored by the United States
Government in which the best students from public and private schools in
Cuenca received a scholarship in order to start learning about American
Culture. One of the requirements for these students to graduate was to
approve ten levels of general English and some other courses. One of these
courses was about American Culture. The content of the American Culture
class was specified in the statutes of the program. Among these
components were U.S. Holidays, U.S. Presidents, U.S. Geography and
Regional Characteristics of the Population, the Arts, Sports, and socially

relevant issues in today’s society.
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This research can be considered the starting point for the creation of new
courses that can be conducted at other levels and based on other cultural
topics. It is important to mention that this was not intended to be a definitive
representation, but only examples of what was possible. The focus of this
project was the creation of material to demonstrate a month-to-month
representation of the most important holidays of the United States. Within

the research there are many opportunities to expand on this work.

Previously, the material and the techniques have not been the
appropriate for teaching this subject. Through this research, it will be shown
how Content-Based Instruction can benefit and enhance students’

understanding of cultural topics.

Beyond the requirements of the ACCESS program, it is essential to
incorporate Culture as a subject since learning a language cannot be
separated from the idea of learning about a new culture. It is important to
raise awareness and create interest about the people who speak the target
language, their customs, traditions, lifestyle, history, and geography. By
accomplishing this, the teacher can put the language in a real context and
the students will learn to understand the new culture without having to rely

on preconceived ideas.
1.5 RESEARCH QUESTION

To what degree does the use of content-based material on American

Holidays improve students’ appreciation of Anglo-Saxon culture?
1.6 OBJECTIVES
1.6.1 General Objective

%+ To design a course booklet in order to incorporate culture based on
American holidays as a subject in the EFL class using the Content-

Based Instruction Approach.
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1.6.2 Specific Objectives

% To create a course booklet using CBI techniques in order to incorporate
culture as a subject.

% To design a teacher’s guide in order to show how to use the booklet
properly, namely, in accordance with the CBI approach.

% To use the designed lessons with a group of students, who are part of
the ACCESS program, in order to evaluate the usefulness of the

teaching material.
1.7 ASSUMPTIONS

According to different studies (Shang, Mejia, Striker and Leaver) and the
thinking on which CBI is based, it is believed that the use of this method and
its techniques, will help students to better understand the subject material,
as well as improve their language skills, including the fifth skill, cultural
awareness. The topics chosen for the booklet do not only include holidays
as such, but also the different aspects embedded in them such as history,
foods, traditions, etc. All of this helps students to gain a basic understanding

of the target language they are learning and the culture of the United States.
1.8 IMPACT OF THE PROJECT

As a result of the incorporation of content-based materials related to
American Holidays into the course content, the students will have access to
information that will enable them to acquire and internalize new knowledge
in a meaningful way, and the teachers will benefit from the pedagogically
designed material to accomplish the goals of the course. Ultimately, the
Abraham Lincoln Institute will benefit by having supporting material that will
help in the creation of new content-based courses for additional and future

students who will be part of this program.
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CHAPTER Il

LITERATURE REVIEW

This chapter will present a review of two important topics that were the
foundations for the development of this project. These topics will be explained in
detail in order to provide a deeper understanding of culture in the EFL

classroom, and Content-Based Instruction.

According to many authors (Brown, Mitchell and Myles, Sapir and
Whorf), learning a language involves learning the culture of that language, and
these two aspects cannot exist without each other. So as to have a clear idea of
what these aspects mean and how they are related, it is necessary to start by

defining them.
2.1 CULTURE

This word and what it implies is very difficult to define since it is a
construct that carries a lot of significant elements, beginning with artistic

aspects to daily utterances and gestures used by people of a certain society.

To better understand how culture might be perceived, it is important to

consider some definitions given below.

e “Culture might be defined as the ideas, customs, skills, arts, and tools
which characterize a given people in a given period of time” (Brown, qtd.
in CARLA par. 4)

e “Culture is a system of shared beliefs, values, customs, behaviors, and
artifacts that the members of a society use to cope with their world and
with one another, and that are transmitted from generation to generation
through learning” (Bates and Plog qtd. in CARLA par.6).

e Culture is “that complex whole which includes knowledge, belief, art, law,
morals, customs, and any other capabilities and habits acquired by man
as a member of society” (Tylor gtd. in Kipuri 52).

e “Culture is a complex system of concepts, attitudes, values, beliefs,

conventions, behaviors, practices, rituals and lifestyle of the people who
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make up a cultural group, as well as the artifacts they produce and the
institutions they create” (Liddicoat, Papademetre, Scarino and Kohler
gtd. in Thang 64).

All these definitions share common features such as art, ideas, beliefs,
customs, etc.; but what is remarkable is the fact that all of them are common
features of a society, or of a group of people. This is the reason why learning a
language cannot be limited to acquiring vocabulary or mastering grammar

structures, but requires knowing what lies behind the linguistic representation.
2.1.1 Big C and small c culture

Culture is an essential component of language acquisition, and according
to the authors Clandfield and Bilash, it can be divided into two different

categories, big C and small ¢ culture.

Based on the information published Bilash, a professor at the University
of Alberta, big C culture “refers to that culture which is most visible. Some
visible forms of culture include holidays, art, popular culture, literature, and
food.” Dr. Bilash also explains that small ¢ culture refers to:

“... the more invisible type of culture associated with a region, group of
people, language, etc. Some examples of little ¢ culture include
communication styles, verbal and non-verbal language symbols, cultural
norms (what is proper and improper in social interactions), how to

behave, myths and legends, etc.” (Bilash)
2.2 LANGUAGE

In order to understand the relationship that exists between culture and
language, it is important to understand what language itself is, and the features
describing it. Here are definitions that some authors use to describe language:

e Francis holds that “language is an arbitrary system of articulated sounds
made use of by a group of humans as a means of carrying out the affairs of

their society.” (gtd. in Jiang par.1)
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e “Language is a system of arbitrary vocal symbols which permit all people
in a given culture, or other people who have learned the system of that
culture, to communicate or to interact.” (Finocchiaro, qtd. in Jiang par.2)

e “Language, a system of conventional spoken, manual, or written
symbols by means of which human beings, as members of a social
group and participants in its culture, express themselves. The functions

of language include communication, the expression of identity, play,

imaginative expression, and emotional release.” (Encyclopedia

Britannica)

e “Any one of the systems of human language that are used and
understood by a particular group of people.”( (Merriam-Webster

Incorporated)
2.3 RELATIONSHIP BETWEEN CULTURE AND LANGUAGE

At this point, it is important to review the relationship between culture and
language and its relevance for language learning.

People working in the field of education, especially in language teaching,
are aware that language and culture are interrelated and one cannot exist
without the other. As Douglas Brown states: "A language is part of a culture and
culture is part of language; the two are intricately interwoven so that one cannot
separate the two without losing the significance of either language or culture”
(gtd. in Zemkova 4). Mitchell and Myles support this opinion. They argue that
“language and culture are not separated, but are acquired together, with each
providing support for the development of the other” (qtd. in Kiet and Thang 64).
Benett and Allen have a stronger opinion about this relationship and they claim
that “The person who learns a language without learning culture risks becoming
a fluent fool” (qtd. in Kiet 64).

In addition, interesting theories and hypotheses about the relationship
between culture and language have been developed. One of the most important
of these theories is the one presented by the anthropologist Edward Sapir and

Fernanda Torres Vasquez Pagina 20


http://www.britannica.com/EBchecked/topic/129024/communication
http://www.britannica.com/EBchecked/topic/185972/emotion

University of Cuenca

his student Benjamin Whorf. Their hypothesis called Linguistic Relativity and
Linguistic Determinism in which they state that language affects the way people
think. Their hypothesis has two versions: the strong version that says that
“language determines thought and that linguistic categories limit and determine
cognitive categories” (Princeton.edu), and the weak version that states that
“linguistic categories and usage influence thought and certain kind of non-

linguistic behavior” (Princeton.edu).

According to these hypotheses, speakers of different languages will tend to
think and behave differently depending on the language they use. Their
behavior, customs, traditions, and every day acts are influenced by the
language they learn and all the aspects that are rooted in it. Rita Mae Brown
has summarized this relationship in a quote that states: “Language is the road
map of a culture. It tells you where its people come from and where they are

going” (AFS Intercultural Programs).

There is a special branch of linguistics, namely, cultural linguistics that is
related to the study of the relationship between culture and language. According
to Farzad Sharafian, “cultural linguistics attempts to understand language as a
subsystem of culture and examines how various language features reflect and
embody culture” (7). Thus, in order to understand a language, it is necessary to

understand the culture of the people who speak it.

Chastain agrees with the idea of teaching culture in class and explains one
of the advantages of including it in the classroom. He says that “Teaching
culture helps to see the native speakers of L2 as real people. This can help the
learners to associate abstract sounds and forms of a language with real people
and entities” (qtd. in Abdollahi 2).

According to Tomalin, culture is the fifth skill that must be taught. He claims
that “there are two important reasons to consider culture as the fifth skill. The
first one is the international role of the English language, and the second one is
globalization” (qtd. in Farnia 243). Therefore, incorporating culture in the
classroom can help students to eliminate preconceived ideas and prejudices

toward the people who speak the target language, and teachers have an
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important role to help our students to acquire this fifth skill. As Gao stresses,
“the interdependence of language learning and cultural learning is so evident
that one can conclude that language learning is culture learning and
consequently, language teaching is culture teaching” (qtd. in Farnia 243).

2.4 FINDINGS ABOUT CULTURE IN THE EFL CLASSROOM

Incorporating culture in the EFL classroom has shown to have positive
results in aspects such as developing language skills, raising cultural
awareness, changing attitudes toward target societies, and facilitating both
language and social skills. The studies presented below provide comprehensive

information about these assertions.

An important study was carried out at the University of Cukurova in
Turkey by Bada, in which the main objective was to prove the benefits of
including culture in the EFL class and compare the students’ opinions about the
advantages of incorporating culture as part of the language course. Some of
the results obtained from the study showed the following: “The findings of the
study suggest that a culture class is significantly beneficial in terms of language
skills, raising cultural awareness, changing attitudes towards native and target
societies, and contribution to the teaching profession” (Bada 81). The study also
demonstrated that "the need for cultural literacy in English Language Teaching
arises mainly from the fact that most language learners, not exposed to cultural
elements of the society in question, seem to encounter significant hardship in

communicating meaning to native speakers” (Bada 81).

The benefits of incorporating culture in the EFL classroom are not only
related to raising cultural awareness in the students, or changing their attitude
to the target culture. Integrating culture in the classroom has been shown to
improve students’ language proficiency as it is explained in the study
accomplished by Tavakkoli and Moradishad in_Soha and Bahar, Language
Institutes in Iran. (Tavakkoli y Mohosen) This study was carried out with a
population of 98 students who were divided into two groups, a control and an
experimental group. The control group was exposed to the linguistic

components of the target language without incorporating its cultural values
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while the experimental group received exposure to the linguistic and cultural
components of the target language. This exposure was arranged through

watching selected movies, attending lectures, and taking part in discussions.

In order to determine the students’ proficiency level, the researcher
administered a placement test to the students in order to assess their language
proficiency according to the Common European Framework. Based on the
results, the students were identified as elementary language learners. To
determine the students’ language proficiency at the end of the study, a revised
version of the Oxford Placement Test was re-administered to the students, but
this time the test was different from the first one in terms of the order of the

guestions.

According to Tavakkoli and Moradishad, “The results of the current study
showed a significant change in the language proficiency of the learners in the
experimental groups in comparison with that of their counterparts in the control
groups” (9). Incorporating cultural components in the EFL classroom, therefore,
may be considered a successful strategy in language teaching.

A study that aimed to investigate the attitude of students toward using
culture-based activities and the impact of these activities in foreign language
teaching and learning performance was carried out at the Suleyman Demirel
University in Kazakhstan by Doganay, Ashirimbetova, and Davids. This study
took place in 2012 and lasted two months. It included two experimental groups
of 18 and 22 students ranging from 17 to 21 years, and two control groups of 20

students ranging from 18 to 22 years.

As part of the treatment, the four groups used the same General English
book. This book included a few activities about culture; however, the students
who were part of the experimental groups worked with additional activities, such
as role plays, dialogues, video clips, discussions, and comparisons of local and

target cultures.

After applying the treatment to the experimental groups, the study
showed that the groups which were engaged in a range of culture-based

activities and tasks performed 6.45% better than the control groups. Based on
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the outcomes of the study, and according to the researcher “the results of the
study confirmed the idea that the usage of culture in foreign language teaching
or teaching through culture facilitates and empowers language education and
acquisition (Doganay, et al. 5).

Based on the aforementioned studies, and on Dai’s opinions, it seems
advisable to include culture-techniques and activities that are successful in
culture classes. Oxford (1994) uses the term “cultural texture” to mention some
aspects that incorporate activities that teachers must consider to achieve this
“texture” in the classroom, and they are: information sources, activity types, and

the so-called “selling points” as described below.

Information sources include videos, photographs, songs, surveys,
stories, interviews, etc.; all of these are useful when presenting the target
culture from different angles. This variety of sources also addresses different

learning styles.

Activity types include prediction, research, games, role-play, reading,
listening, and writing activities. These activities promote the transmission of

information, which is a vital component.

Selling points refer to portraying different aspects of the target culture, for
instance, similarities and differences, facts and behavior, phenomena that are
shocking or attractive, etc. These aspects will help students to understand a
culture from several points of view so that they learn other than just the

agreeable aspects of the target culture.
2.5 CONTENT-BASED INSTRUCTION

The booklet in this project is based on the principles and techniques of
Content-Based Instruction (CBI), which is - among others - an approach for
incorporating culture as a subject in the EFL classroom. Throughout this
chapter, the definition of CBI, the theory of language acquisition underlying this
approach, the models, and the different studies carried out will be presented in
detail as follows:
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2.5.1 Defining Content-Based Instruction

In the history of foreign language education, many methods and
approaches have been implemented in order to improve the teaching-learning
process of English. Among them are the Translation Method, the Direct Method,
the Audio-Lingual Method, Total Physical Response (TPR), to name just a few.
All of these have aimed at helping learners to acquire a new language using
principles and techniques that, in their time, were considered appropriate to

attain this goal.

In the 1980s, the idea of integrating language and content, which in this
context is referred to as the subject matter, appeared in a work by Bernard
Mohan, Language and Content. There were other two authors, Harvey and
Cranda who helped to promote the idea stated by Mohan which stated that
“‘learning language and subject matter ... [can] be accomplished” (qtd. in Brinton
202)

A concise and clear idea of what CBI is has been developed by Brinton,
Snow, and Wesche, who define this approach as “the integration of particular
content with language-teaching aims” (2). According to the authors, this
approach seeks to eliminate the separation between language learning and
subject matter instruction. They consider that “the focus for students is on
acquiring information via the second language and, in the process, developing

their language skills” (Brinton, Snow and Wesche 2).
2.5.2 Foundations of CBI

There are several important theories that are worth mentioning with
regard to the foundations of CBI. The first one refers to second language
acquisition by Krashen, and the Natural Approach that supports CBI. The
second one is related to the two types of language proficiency students must
achieve and is related to the work of Cummins. The third is the principle
suggested by Richards and Rodgers that states “people learn a second
language more successfully when they use the language as a means of
acquiring information, rather than as an end itself’ (gtd. in Shang 78).
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In 1977, Krashen published his first hypothesis known as the Input
Hypothesis. This was the first of a group of five hypotheses now known as the
Monitor Model. The input hypothesis refers to the language input the learner
receives. According to Krashen, the input has to be comprehensible and just
beyond the learner’s language competence. He called it “i+1” where “”
represents the language input and +1 the new knowledge the learner is ready to
acquire. Thus, language acquisition takes place when the input is
comprehensible and meaningful. Content across the curriculum provides
opportunities for meaningful input and language acquisition since the content to
be taught can be chosen by the teacher taking into consideration the topics that
are motivating and interesting for the students and takes into account the

student’s readiness to acquire new skills.

Based on Krashen’s theories of second language acquisition, he and
Tracy Terrel developed the Natural Approach which supports CBI. According to
Curtain and Met, “Natural language acquisition occurs in context; natural
language is never learned divorced from meaning, and content-based
instruction provides a context for meaningful communication to occur” (gtd. in
CARLA). They also consider that “second language acquisition increases with
content-based language instruction because students learn language best when
there is an emphasis on relevant, meaningful content rather than on the
language itself” (qtd. in CARLA).

Another theory presented by J. Cummins, a leading authority on
bilingual education and second language acquisition, points out that language
learners need to develop two types of language proficiency. The first one refers
to Basic Interpersonal Communication Skills (BICS), which are “surface” skills.
These are used in order to converse and to express needs. They can be
developed in two to three years. The second type of language proficiency refers
to Cognitive Academic Language Proficiency (CALP).This type of proficiency
takes more time to develop, namely, between five to seven years. It requires the
ability to cope with academic demands such as analyzing, exploring,
understanding, and interacting with multidisciplinary complex contexts. It is not

through every day conversations that this type of proficiency can be developed.
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This theory explains the usefulness of incorporating CBI in the classroom. The
wide variety of topics from different subjects gives the teacher the opportunity to
choose the most appropriate content to help students acquire Cognitive
Academic Language Proficiency skills.

2.5.3 CBI Models

Content-Based Instruction is an approach that proposes three models of
instruction that can be implemented in the classroom. These are as follows:
Theme-Based Language Instruction, Sheltered Model, and Adjunct Instruction.
According to Snow, Brinton and Wesche, the models differ in the following
principles: “1) the type of population and setting they serve; 2) the respective
degree of focus on language or content; 3) the selection of content; and 4) the
degree of coordination with subject matter courses and instructors” (14). Based
on these principles, it is necessary to choose the model that best suits the
objectives we want to achieve. For this project, Theme-Based Language
Instruction was the model that was chosen in accordance with the students’

needs, and the ACCESS program’s requirements.
2.5.3.1 Theme-Based Language Instruction

Theme-Based Language Instruction is based on topics or themes.
Theme-Based is the most common model implemented in the EFL classroom
due to its simplicity since it does not required instructors specialized in the topic.
The materials used with this model are usually generated by the teacher or
adapted from other sources. The topics in this model are not used to
contextualize language or to fulfill a single activity such as reading or listening.
Depending on the different activities, they do not only give the students the
opportunity to develop the four skills (listening, speaking, reading, and writing),
acquire vocabulary, or focus on certain language patterns, but they also expose
the students to different types of texts and tasks that help them to move to
higher levels of language competence such as analyzing, processing,
interpreting, etc. The Theme-Based model has been successfully implemented

in many parts of the world and at different levels of education.
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2.5.3.2 Sheltered Content Instruction

This model is implemented more often in middle schools, high schools,
and colleges (as it was the case, for example, at the University of Ottawa in
Canada). In this model, a group of second language learners are instructed by a
content area specialist who adapts his / her classes in order to help students
understand the content material. As Snow, Brinton, and Wesch say, “second
language learners are separated or “sheltered” from native-speaking students...
to benefit from the adjustments and simplifications made by native speakers in
communication with the second language learners” (16). The students who are
part of this model benefit from the adjustments made by the native speaker in
order to communicate, and the fact that all the students are at the same

linguistic level lowers their anxiety. (Snow et. al 16)
2.5.3.3 Adjunct Model

In the Adjunct Model, students have to enroll in a pair or “adjunct” course
where the content subject and a language course are taught concurrently. The
teachers of both courses have to work as a team; however, their teaching aims
are different. The language teacher has to use the content of the subject matter

course to adapt it to language development purposes.

2.5.4 Content and Language Integrated Learning and Content-Based

Instruction

CLIL stands for Content and Language Integrated Learning. This is a
term that has been used in EFL methodology, especially in Europe, in which
subjects such as Geography, Science, and History are taught through the
second language with both content and language aims. The use of this
approach stems from the necessity to promote language learning, develop
proficiency, and to help children become bilingual. These two terms are used to
define the approach that includes content and language learning. However, CBI

is the term mostly used in the U.S., and CLIL is the acronym used in Europe.
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Therefore, CLIL and CBI might be used interchangeably, and we will
refer to them (as such) with this understanding in mind when describing the

research in this field.
2.6 FINDINGS THAT SUPPORT CONTENT-BASED INSTRUCTION

To prove that an EFL program works, it is necessary to demonstrate that
it has been rigorously tested. Many studies regarding Content-Based Instruction
or Content and Language Integrated Learning have provided evidence as to the
effectiveness of this approach in improving productive and receptive language
skills (Shang, Mejia, Corrales and Maloof). Other studies have shown the
change in the students’ attitude and motivation to learn a language, and some
others have demonstrated that students have a better understanding of the

content compared to students that have not been taught through this approach.

In the research accomplished at I-Shou University in Taiwan, Hui-Fang
Shang conducted a study with a group of 101 sophomores majoring in English.
The purpose of this study was to investigate the impact of CBI in reading
through the implementation of a literature curriculum. This study was carried out
in order to demonstrate the improvement in general reading comprehension
skills and academic reading comprehension skills, as well as the improvement
in reading comprehension in the case of students with different levels of

English, and the attitude toward the approach used to teach literature.

The outcomes of this research showed that reading comprehension was
enhanced as a result of the different techniques that were used during the
course. The results of the pre- and post-test administered to the students
demonstrated the positive effects of CBI in increasing students’ general English

comprehension.

Furthermore, the attitude toward this approach was positive because it
lowered the students’ anxiety, and gave them more confidence to carry out
different activities. In the interviews that were conducted by the researcher, the

majority of the students said that the approach used in the class helped them to
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understand the subject better, because they learned how to comprehend a text
without the need to understand every single word, and without focusing too

much on grammar and sentence structure.

Another study conducted by Mejia with a group of thirty students whose
native tounge was Spanish and were enrolled in Global Studies in a public
school in New York City, aimed at measuring the development of English
literacy proficiency, academic English literacy, and content literacy when using
the CBI approach. The results obtained from this study demonstrated the value
of CBI because the students were able to increase their reading and writing
levels of proficiency, their knowledge about Global Studies, and their academic
English literacy. These results were possible due to the CBI approach and the
strategies that were used during the eight weeks that the classes lasted.

Apart from linguistic benefits when using CLIL or CBI, studies have
concluded that incorporating themes, or subjects, as a means of second
language instruction is an important factor when the aim is motivation and a
change in the students’ attitude toward language learning. In the studies
conducted by Masgoret and Gardner that involved more than 10,000
participants, the hypothesis that there is a clear correlation between motivation
and language achievement was confirmed. Chambers, Williams, Burden, and
Lanvers have also conducted studies that demonstrated that “ a decrease in
motivation is related to psychological, and educational factors. ” (qtd. in

Lasagabaster 4)

Davies and Brember conducted a survey of 800 elementary students to
verify their hypothesis. They noticed that, after a period of time, students who
were studying a subject lost their initial interest. In their study, they
administered a survey to students from second and sixth grade using a Smiley-
face and the Likert scale, and found that “... both males and females harboured
significantly less positive attitudes in the highest grade, and concluded that the
more years students spend studying a subject, the more disenchanted with it

they become” (Davies and Brember gtd. in Lasagabaster 4).
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This conclusion leads us to wonder “whether the use of a Content and
Language Integrated Learning (CLIL) approach may help to avoid or at least
diminish the effect of these psychological and educational factors” (Davies et al.
4).

Based on their studies, Chambers, Williams, Burden, and Lanvers claim
that “motivation wanes in formal school settings over sustained periods” (gtd. in
Lasagabaster 4) and they have concluded that CLIL is seen as the appropriate

approach to increase students’ motivation in the EFL classroom.

A study that was conducted by Lasagabaster in the Basque Country of
Spain involving 191 English learners with the aim of verifying if CLIL leads to
more positive motivational outcomes, was successful. Motivation was evaluated
through a questionnaire based on three factors. The first one was related to
interest, the second one to language enjoyment, and the third one to effort.
These three factors were taken into consideration to reach the conclusion “that
the two cohorts of students were highly motivated to learn English, but the
students enjoying a CLIL experience were significantly more enthusiastic than
those in traditional EFL classrooms. It can therefore be concluded that there is a
strong relationship between the CLIL approach and motivation” (gtd. in

Lasagabaster 13).

According to Corrales and Maloof, “one of the most significant aspects
related to why this approach has been so successful can be found in the
affective area of the students involved in CBI programs. Learner motivation in
most of the literature of CBI programs has been shown to increase” (43). The
best way to motivate students is focusing on their needs, and interests; as
Stryker states “Students express higher motivation when “real issues” become
the center of study instead of the “contextual vacuum and boredom” (qtd. in

Corrales et al. 43).

Attitude is another important factor and is just as important as motivation
in the EFL classroom. Some students show a negative attitude toward English

because they consider it a difficult language to learn, or they do not see the
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purpose of learning a foreign language since they are surrounded by countries
where their mother tongue, Spanish, is spoken. That is the challenge for English
teachers, namely, to look for appropriate techniques or methods to create a

positive classroom environment and a positive attitude towards the subject.

Marsh states that “CLIL programs can nurture a feel good attitude” (7)
and there are some studies that support this idea. One was carried out by
Lasagabaster and Sierra with the purpose of analyzing the effects of CLIL on
students’ attitude toward English. This study was conducted in the Basque
Country of Spain with a group of 287 students from four different schools. One
of the hypotheses proposed that the CLIL students would have a more positive
attitude than the students enrolled in an ordinary EFL program. The second
hypothesis presumed that the CLIL students would show more positive attitude
toward the other two languages, Basque and Spanish, learned in the Basque
Country than would the EFL students. The instrument used by the researchers
was a questionnaire that consisted of seven-point semantic differential
guestions. The questions were based on antonyms; for example, necessary —
unnecessary, easy — difficult, etc. The results of the study were positive as

summarized below.

As for the first hypothesis, the data showed that the CLIL students did
have a more positive attitude than the EFL students. Their scores were higher
when using the adjectives “necessary”, “important”, and “useful” to describe the
language. The authors concluded that the results obtained after using content to

teach a foreign language had a big impact on the students’ attitude.

The second hypothesis was also confirmed. It showed that the CLIL
students’ attitude was positive in relation to the other two languages that were

taught at school.

The impact of CBI has not shown only to have a positive impact in the
linguistic part of aquiring a language, or in the students’ motivation and attitudes
toward learning, it has also demonstrated to be considered and effective

method to teach content as the studies below seem to demonstrate.
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An example of the effectiveness of CBI in mastering content could be the
study conducted by Winter. In this study ESL students, and native-English
speaking students were part of a content-link psychology course. This course
was not adapted for ESL students; on the contrary, the students who registered
in this course were part of a conventional college course. “The theory behind
content-based instruction is that the ESL student will benefit from the ecological
validity of English language usage in the academic course. The focus is thus
taken away from an ESL “basic skills” model and is directed to functional
academic literacy and the goal of actual progress in a credit-bearing program of
study” (Winter 76). The results of this study showed that ESL students
performed better in the final psychology exam than the other group. According
to the author it was demonstrated that “... ESL program students cannot only
succeed in a mainstream psychology course, but perform on a level that is

superior to students from the general population” (79).

Jungyue and Yang'’s study also throws positive light on the success of
incorporating CBI to acquire knowledge in the EFL classroom. The study they
conducted in order to gauge the effects of Content-Based Instruction for English
majors in the Chinese context demonstrated that “the students’ content area
knowledge was notably enriched, their range of knowledge broadened, and
their English language skills distinctively improved...” (Junyue and Yang 36).
According to the authors, this study was relevant because “It indicated that CBI
brings better outcomes than Skills-Oriented Instruction (SOI) in developing
language knowledge, language skills, and disciplinary knowledge, achieving the
general objectives of the national curriculum more effectively than the
conventional SOI” (Junyue and Yang 25) The SOI methodology, which focused
on the practice of the four language skills taught at the Dalian University, had a
positive impact on the students’ language skills; however, it was not that useful

to help students acquire knowledge related to different disciplines.

As Grabe and Stoller stress, “A CBI approach should provide ideal
conditions for students to not only learn and use the target language, but also

for them to gain knowledge related to the content” (gtd. in O’Connell). This
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statement appears to have been borne out by the study conducted by O’Connell
in 2012 at the University of Nazan. This university implemented the International
Course Category for their fourth year students who, after completing some
credits, were able to obtain a certificate to show that they have gained
international skills. The courses aimed to enhance students’ cultural
intelligence, and the researcher was of the opinion that “one approach to
increasing students’ cultural understanding is through content-based instruction”
(O’Connell 2). The researcher taught two subjects using CBI and, at the end of
the semester, the students who participated in the study demonstrated that they
acquired the knowledge that was required to successfully pass the course. The
researcher realized the students acquired the knowledge that was taught
because in the evaluation of the course the students pointed to clear content-
based concepts and used their knowledge in the responses using key words

such as “intercultural business”, “adapting to the host culture”, “cultural
intelligence”, and “communication style” to describe what they were learning. (

O’connell 6)

Well-designed CBI courses satisfy the criteria set by Peachey, namely,
they include the following elements: “1) increasing students’ interests in content,
2) usefulness when teaching ESP (English for Specific Purposes), and 3)
facilitating critical thinking by encouraging students to obtain information from

multiple sources” (Peachey)
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CHAPTER I

PROJECT DESIGN

The main objective of this project thesis was to design a course booklet
in order to incorporate culture based on United States holidays as a subject in
the EFL class using an adaptation of Content-Based Instruction approach. The
reason for creating this booklet was the necessity to teach culture as a subject
in a new English program (ACCESS) at the Abraham Lincoln Binational Center.

One of the requirements for the students of this program was to take
classes related to Culture and Civilization. Among the components of culture,
topics like U.S. holidays, U.S. Presidents, Geography, History, etc. were

suggested for incorporation in the Culture and Civilization classes.

Since this program was new, there existed no guide provided by the
sponsors of the program. At the beginning, the students of the program
received lectures about some of the suggested cultural components. However,
when they attended the lectures they looked bored, and the results in the
subsequent evaluations reflected that what they had heard in the lectures was

not retained.

Based on the aforementioned antecedents and after discussing this
situation with the coordinator of the Abraham Lincoln Binational Center, the
decision to create appropriate teaching materials was made. There was a
process that had to be followed in order to carry out this project. This process
consisted of different stages that started with a meeting with Alicia Boroto, the
coordinator of the Center. Secondly, a needs analysis was carried out in order
to obtain information about the students and their learning needs. Next, it was
necessary to select an approach to be used in teaching the subject in a foreign
language. Then, using the techniques of the selected approach the lessons and
the teacher’s guide were created. Finally, using this newly created booklet and

teaching guide, the topics were introduced to the students.
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3.1 The Process
3.1.1 The Meeting

The first stage of the thesis project was to talk to the coordinator of the
Center about the idea of creating the material for the culture class for the
ACCESS program. The coordinator found the idea interesting since the Center
did not have a structure to teach this new course. Alicia Boroto, the coordinator,
showed me a document that was sent by the State Department specifying the
components of the culture class that had to be taught to the students who were

part of the program.

After analyzing the topics that had not been taught before, we agreed
that Holidays were an appropriate topic in teaching culture due to the multiplicity
of areas that it covers. These areas include history, food, traditions, and
vocabulary related to the topic.

3.1.2 Needs analysis

A needs analysis was an important stage in the creation of the lessons
because it provided useful information about the students and their level of
familiarity with the English language. Needs analysis is defined by Paradowski
as “a set of techniques and procedures used for obtaining information about the
learners, situations, and purposes for which they want to learn the language”
(1). Information like age, background, first language, and reasons for learning

the second language was part of the needs analysis.

A valuable instrument for doing a needs analysis was designed by John
Munby in 1978. This instrument is called the Communication Needs Processor
(CNP). According to Hutchinson and Waters, it consists of “a range of questions
about key communication variables (topic, participants, medium, etc.) which can
be used to identify the target language needs of any group of learners” (54). In
order to accomplish the needs analysis, it was necessary to understand what

was meant by needs. Hutchinson and Waters refer to needs as “the ability to
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comprehend and/or produce the linguistic features of the target situation” (54).

An example of needs will be the ability to understand the Present Perfect.

After defining needs, it was essential to make a distinction between
target needs and learning needs. The former term refers to “what the learner
needs to do in the target situation” (Hutchinson and Waters 54) while the latter
term refers to “what the learner needs to do in order to learn” (Hutchinson and
Waters 54).

To carry out the target needs analysis, three terms are relevant:

necessities, lacks, and wants.

Hutchinson and Waters state that necessities refer to “what the learner
has to know in order to function effectively in the target situation” (55). These
authors use the term lack to refer to the gap between the target proficiency and
the existing proficiency; in other words, the breach between what the students
need to know, and what the students already know. Wants are difficult to
determine because they are subjective and depend on the learners. Wants can
be explained as pieces of knowledge what the learners feel they need to learn

depending on the individual’s intellect and their desires.

The chart below presents an analysis of the necessities, lacks, and wants

as perceived by the teacher and the coordinator of the ACCESS program.

OBJECTIVE SUBJECTIVE
(as perceived by the designer) (as perceived by the learner)
NECCESITIES | ACCESS program requirement To learn about American Culture
LACKS Knowledge of cultural components Students are already familiar
such as: with some of the cultural
1. U.S. Holidays components due to the lectures
2. U.S Presidents they have received from some
3. U. S Geography and Regional members of Abraham Lincoln
Characteristics of the Population | Institute
4. The Arts and Sports
5. Socially relevant issues in
today’s society
WANTS To help students understand and To complete the program and
appreciate some essential aspects of acquire knowledge
U.S. culture

Fernanda Torres Vasquez

Pagina 37




University of Cuenca

3.1.2.1 Target situation analysis

According to Richards, the needs analysis may be conducted by different
users such as teachers, writers, employers, trainers, among others. In this case,
the designer of the material was responsible for this process, and the
coordinator of the institute was the person who established the guidelines of the

course based on the regulations of the program.

Hutchinson and Waters explain that “The analysis of target situation
needs is in essence a matter of asking questions about the target situation and
the attitudes toward that situation of the various participants in the learning

process” (59).

There are multiple techniques that may be used in order to gather
information and carry out the analysis. These techniques include
guestionnaires, self-ratings, interviews, meetings, observation, gathering texts,
informal consultations with sponsors, learners, and others. The target situation
analysis in this project thesis was done using observations, gathering texts, and
informal consultations with the coordinator of the institute.

During the first weeks of the ACCESS program, the coordinator was in
charge of the culture classes. These classes were based on lectures about
cultural topics such as the U.S. Presidents, Geography, and symbols related to
this country. However, it was observed that when the students attended the
lectures, they were not seriously involved in the classes. It was also observed
that they did not take notes, they did not actively participate, some of them
talked and laughed, and only a few paid attention. In order to evaluate the
students’ knowledge, they took a test that included questions related to the

culture classes; however, the results were not satisfactory.

Based on this observation and these results, it was shown that the
method that was being used to teach culture was not appropriate since the
students were not actively involved in the teaching-learning process. This
information was useful for the target situation analysis summarized in the

framework below suggested by Hutchinson and Waters.
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The chart below outlines information that helped in designing the material

that was to be implemented in the classes of United States culture.

A TARGET SITUATION ANALYSIS FRAMEWORK

1. Why is the language needed?
For study yes
For work maybe
For training no
For a combination of these yes
For some other purpose, e.g. status, examination,
promotion yes

2. How will the language be used
Medium: speaking, writing, reading, listening speqklng, writing, listening,

reading

Channel: e.g., telephone, face-to-face face to face
Types of text or discourse: e.g. academic texts, conversations, readings,
lectures, informal, conversation, etc. informal

3. What will the content areas be?
Subjects Culture (holidays)
Level A2

4. Who will the learner use the language

with?

Native speakers yes
Non-native speakers yes
Level of knowledge of the receiver A2
Relationship classmates, teacher

5. Where will the language be used?
Physical setting Abraham Lincoln Institute
Human context classmates, teachers
Linguistic context in the students’ own country

6. When will the language be used?

frequently
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3.1.2.2 Analyzing learning needs

To design the lessons, it was important to analyze the learning needs.
This analysis was based on the checklists suggested by Hutchinson and Waters
(63).
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A FRAMEWORK FOR ANALYZING LEARNING NEEDS

1. Why are the learners taking the course?
0 compulsory or optional compulsory
0 apparent need or not requirement
0 Are status, money, promotion involved? no
They think they will get a vast
0 What do learners think they will achieve? knowledge of the English
language
Positive, although they
0 What is their attitude toward the course? resent the time they have to
spend on it
They learn through
5 How do learners learn? interactive techniques and
games that help them to
concentrate on what they do
They are the best students of
0 What is their language background? their schools; they Have
language awareness
They like interactive
0 What methodology will appeal to them? techniques, games, and
hands-on activities
They get bored easily with
0 What sort of techniques are likely to bore them? IecFures EIT GEUES n
which they are not actively
involved
3.  What resources are available?
There are six teachers who
0 Number of professionally competent teachers are participating in the
program
0 Attitude of teachers to the program Positive
0 Teacher’s knowledge of and attitude to subject Positive
content
Activity book, computers,
0 Materials projector, Internet access,
library
0 Aids Human resources ( native
speaker teachers)
0 Opportunities for out-of-class activities Yes
4. Who are the learners?
Eight male and nine female
0 Age / sex/ nationality Ecuadorian students ranging
from ages 15t0 17
[ What do they know already about English? A2 level according to the
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Common European
Framework

They have received some
0 What subject knowledge do they have? classes about cultural
components

To complete the program
and learn the target language

0 What are their interests? :

and its culture
[ What is their socio-cultural background? S e
0 What teaching styles are they used to? [MIBTEEND TEEEUES

0 What is their attitude to English? Positive

5. Where will the course take place?

The surroundings are
pleasant (new classrooms,
gardens, basketball court)

O Are the surroundings pleasant, dull, noisy, cold,
etc.

6. When will the course take place?

Every Thursday from 15:00

[] Time of day to 17:00 pm for 14 weeks.
0 Every day/ once a week Every Thursday
0 Full time/ part time 2 hours

3.2 THE APPROACH

After carrying out the needs analysis and based on its results, an
adaptation of Content-Based Instruction was chosen since this is the approach
that integrates content with language-teaching aims due to its focus on

acquiring information and, as a result, developing language skills.

Some of the techniques that reflect the principles of CBI include topics
according to the students’ interests, activities that integrate multiple skills,
authentic texts and tasks, and the active participation of the students during the

teaching-learning process. These techniques are explained in detail below.
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3.2.1 Content Based Instruction techniques
3.2.2 Pair and group work

This technique is a key element of the communicative approach and in
Content-Based Instruction it is an important resource to promote the exchange

of information and content among students.

3.2.3 Information Gap

This is a form of pair work. Each student receives some pieces of
information that the other student needs. Both students must obtain the missing
information without looking at the other student’s text. They only have to ask

guestions from each other in order to complete the task. Here is an example.

) |
¢

‘\-.‘ £ s 2t el e BSOS 0 ocupls th sdnsiing brdareacton

The Industrial Revolution modernized the way people worked.

LABOR DAY LABOR DAY Mmmmmw but it compromi-
.............. . since emplayees had to work long hours but

m«ummimmnmummmmm

.......................... While this occurred in the United States, in

wusseeenes these unions were illegal. In 1872, Canada these unlons were lllegal. In 1872, Canadian workers

Wmmwmm“uhm‘m organized e .o o demand their rights. In

nights. In 1882, ...ccccensissssssons a union leader considered 1882, Peter ). McGuire, a union leader considered the founder

4 the founder of Labor Day, was imited 1o the celebrations held in of Labor Day, was Invited 10 the celebrations held I
Canada. When he returned to the United States, he suggdested organizing a paradetothe | | . When he returned to the United States, he suggested organizing a

Centrall Unlon. The first parade 0ok place I wwemmsumimsisssesissseions in New York from Central Unbon. The first parade took place In September 5, 1885, I

- from City Hall to Union Square. Two years later, this date was changed
hummdw During this day, workers could spend the dary at work or

march without payment. In 1887, . . became the first state to legalize this holi-
New York, Massachusetts, among others. In 1894, signed by qmmmmmmv«uwl—m among others. In 1894, a bill
Grover Cleseland declaring Labor Day a National Holiday due 10 & strike held by the rallroad Was sigined by president Grover Cleveland declaring Labor Day 4 National Holiday due to
workees who were affected by a out in fheir wages. This strike made the president send cessssssesssens -l by the raiiroad workers who were affected by  cul in their wages. This
“itstsisiness. tr0OPS to Illinols to cortrol the striking workers. This incident ended with some .ﬂ.mmmmmgmm.ﬂmumummm
poople killed and leaders in fail. Incident ended with ... S— ] T
Nowidays, parades are held in difforent states; and, people e this Shree day Weskend to Nowadays, parades are held in di states; and, people use this three day weekend to
............................... or to have picnics with their families as a way to end the summer travel to the beach or to erereree Wil thelr families as & way 1o end the summer

%M”-ﬂ\-‘uw et
A e b wow &k o bordey by s | vl gon aberday baton |
et wercasbeary gov et gt labce 3 ek

Fernanda Torres Vasquez Pagina 43



University of Cuenca

3.2.4 Jigsaw

Jigsaw technique is a type of information gap task in which students are
grouped in what are called “expert groups”. All the students in this group receive
the same information in order to understand and become experts on the topic
they were assigned. After that, the students are regrouped. In the new groups,
there should be at least one expert from the previous group. Their function is to
explain what was learned previously. After sharing their expertise, students

have to complete a task and report the results to the rest of the class.

This is an example of the technique used in the booklet teaching about
Black History Month.

(OREATATET TLIRRS)

Harriet Tubman was an abolitionisi and conductor who helped slaves. to
recover their freedom using the Railroad system. This

consisted of a series of safe and secrel houses and routes that were used to
help the runaway slaves fo gt their freedom. Tubman was known as the
“Moses of the people” and during the trips she never lost a passenger. Since
she was a slave, she knew how valuable freedom was. She perfectly knew
what being a slave meant due to the abuse she suffered from her owners.
One day, i a confusing incident, she was hit on the head with a two-pound
weight. This accident caused Harriet fo suffer from seizures during all her

mﬂ
SEOTGRES TET

She was an abolitionist and wemen's right activist whe escaped from her
state of slave. Tired of being mistrented and abused, she and her daughter
ran away. She became an important person for the abelifionist movement.
She recruited peaple for the Union Army and worked very hard for abolition
and women's rights. She delivered a powerful speech entitied “Aint | a

waman?” which was about equality of women’s rights. E

Rosa Parks was a civil rights activist. She was called the mother of the Civil
i She was born , 1913 in Tuskegee, Alabama.
She was married lo a man who

io finish high school and get her diploma. Rosa Parks was an active
participant who defended the civil righs. She was wellknown when she
refused to give up her scal o a white man on a bus. This was the beginning
of the Montgomery Bus Baycatt where black people refuse fo ride the city

buses. This fact caused the buses to lose money for a year. H

3.2.5 Graphic Organizers

Graphic organizers are visual charts that help students to organize their
ideas, thoughts, and knowledge. They include charts, tables, diagrams,
columns, and clusters. According to Larsen-Freeman and Anderson “a key
rationale for the use of graphic organizers in CBI is that they facilitate recall of
cognitively demanding content, enabling students to process the content

material at a deeper level and then be able to use it for language practice’(143).
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3.2.6 Discussions and Debates

This technique helps students to develop their speaking skills and
promote critical thinking because they have to analyze the topic, summarize the

main points, support their arguments, and defend their point of view.

NctiviyradRead)thelstatemenybelowfandigivelyourdopinionSihinkfabouts
TCasonSOLSUDD LY U AT S WY

“Women are treated equally to men”
if not
“How can we bring about gender equality?”

Q

WES NG,

=

3.2.7 Role-plays

Students are asked to act out a situation in which they are assigned roles
according to a topic or theme.

A

[ictiviyRidBasedfonfthelnotesivoulinadefacfoudihelkins@llhanksgivings
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3.2.8 Survey tasks

In order to carry out this activity, the students are asked to collect
information about a specific topic. They can use tools such as interviews,
surveys, or polls. After gathering the information, the students have to report
their findings to the class. The surveys can be conducted either inside or

outside the classroom.

icomjthellisybelowfandlinteNiewfanyAmericanjlougis

* What jobs in your country are considered to be good jobs? Why?

Is it common for people from your country to have only one job during their whole life?
Is it easy to find a job in your country?

How old were you when you got your first job

How many hours a week did you work?

How have working conditions changed in recent years?

Do you think that working conditions have improved? K so, in what ways?

At what age do people usually begin to work in your country?

At what age do people usually retire in your country?

Do you see any unfair labor practices in your country's workiorce?

Which do you think are some of the more demanding jobs? Which are the least demanding jobs?
* Which jobs are badly paid? Which jobs are over-paid?

What is the minimum wage per month in your country

3.2.9 Sequencing

This technigue consists of rearranging pieces of information in the correct

order and is useful to practice reading and listening skills.

B (Gl ek QTR Aidebart ML, DM O PAraIribs
11 Qe sl e, ) s Qs DX hend e asvitaios 2.
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5

3.2.10 Dictogloss

This is a dictation technique that involves taking notes and reconstructing
a piece of text. First, the teacher reads out the information about a topic while
the students listen and take notes. After that, the students get together in
groups and reconstruct the information they heard. Finally, they present their

summary in front of the class.

k2 {llistenjtolyouriteacherdandfmakelnotesfaboutiSty Ratickis|Day
(Comparelyourdnotesiwithlyourdgrouplandiwritefalsummanyfaboutithelhistonylofithis{holiday?

3.3 The Lessons

The lessons are organized according to the month when they are
celebrated, from January to December. The project includes the student’s book,
and the teacher’s guide that was designed to instruct teachers in the correct use
of the booklet. (The basics) One of the basic principles of CBI is the use of
authentic materials, and the booklet includes different (activities) resources
such as videos, surveys, interviews, documents, and texts from useful websites
that offer students exposure to material used by native speakers. However,
there are some activities that have been modified for pedagogical purposes.
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3.3.1 January

The objective of this lesson is to raise students’ awareness about the
contribution of Martin Luther King Jr., the African American civil rights leader, to
American society. The lesson includes a video of King’s famous speech “I have
a dream”; the students have to listen to it and take notes about the parts that

draw their attention and explain their reasons.
3.3.2 February

Although there is no specific day to celebrate, this month is dedicated to
the African American people who have contributed a lot to the history of the
United States. After studying this topic, the students will be able to describe

some important African American characters.
3.3.3 March

St. Patrick’ Day is not an American holiday, but it is worth including in
the booklet due to all the activities that take place on this day. In this lesson, the
students not only learn about the different traditions such as dyeing The
Chicago River green, drinking green beer, or getting pinched, but they also
learn about the story of Saint Patrick and the vocabulary related to the topic. At
the end of the lesson, students will be able to explain the history of St. Patrick’s

Day and its traditions.
3.3.4 April

There is no federal holiday that takes place in April; however, Easter is a
holiday with a lot of meaning for Christian people living in the United States.
This lesson is focused on the events that lead up to Easter Sunday: Ash
Wednesday, Palm Sunday, Maundy Thursday, and Good Friday. Besides, this
lesson attempts to provide information through a video about the activities that
take place in the White House. After studying this fourth lesson, the students
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will be capable of explaining Easter, understand vocabulary associated with this

date, and talk about its traditions.

3.3.5 May

Memorial Day, the federal holiday that is commemorated on the last
Monday in May, is the day set aside to honor the men and women who gave
their lives serving in the military in various wars. The lesson presents students
with relevant facts; for instance, a brief summary of the history of the holiday,
the traditions, and information about Arlington National Cemetery. After studying
this lesson, students will be familiar with the terms connected to this day, they

will be able to describe the traditions, and explain the history of Memorial Day.
3.3.6 June

A significant event that takes place in June in the United States are the
High School proms. Since there is no holiday that is celebrated in this month,
this occasion has been selected due to the relevance it has, especially for
teenagers. This topic introduces elements that are present on this occasion, for
example, the limousine, the attire, the bands, etc. Students will be able to
compare High School Proms in the past and present based on the information
obtained from different on-line sources. Finally, they can give their opinion

about this topic.
3.3.7 July

One of the most important Federal Holidays, Independence Day is
celebrated on July 4™. The rich content of this lesson provides opportunities to
learn more about Independence Day, its traditions and history. Useful
vocabulary is taught to fulfill the objectives of the lesson that include talking
about the traditions of the “Fourth of July”, and explaining the causes for the

American Revolution.
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3.3.8 August

Women'’s Equality Day, August 26", was the date selected to
commemorate the 19" amendment which recognizes the right for women to
vote. This is not a federal holiday; however, this topic presents a lot of
opportunities for students to express their opinion about this interesting subject.
Students will be able to explain the content of the 19" amendment, report

findings from a survey, and provide arguments in a debate.
3.3.9 September

Labor Day is a Federal holiday that is held on the first Monday in
September. This Day is dedicated to honoring the workers who have
contributed a lot to society over the centuries and offers them a day off as a
reward. At the end of the lesson, students will be able to retell the history of
Labor Day. Also, they will be able to analyze and report information about

working conditions in the United States after interviewing some tourists.
3.3.10 October

Halloween is not a federal holiday, but it is a date that people of all ages
enjoy, and it is necessary for the students to be familiar with some of the
traditions that are part of this celebration. This lesson includes activities that
help students to acquire vocabulary linked to the topic. Besides, they will be

able to understand the history of Halloween and some of the elements involved.
3.3.11 November

Thanksgiving is one of the most important holidays in the United States.
Some students are familiar with its traditions, but not all of them know the
history behind it. This lesson attempts to explain the origins and the reasons for
celebrating this day. Students will have a lot of materials such as a video of the
history, a text of the traditions, and vocabulary activities that will help them to
increase their knowledge associated with this topic. At the end of the lesson, the
students will act out the story of Thanksgiving and will be able to describe the

traditions of this holiday.
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3.3.12 December

This holiday includes important celebrations that take place in December,
and they are Christmas, Kwanzaa, and Chanukah. Students listen to and read
about these celebrations, their traditions, vocabulary related to the topic, and
finally they are able to compare this festivity with the end of year religious

holidays of their own country.

CHAPTER IV

METHODOLOGY

For the purposes of this thesis, it was necessary to work with a
guantitative research model due to the nature of the statistical data analysis that
was required to interpret the information obtained. This type of research is
product-oriented and is based on a pre-experimental-quantitative-statistical
paradigm. For this study, the researcher worked with an intact class.

4.1 Participants

The participants in this study were a group of seventeen teenagers, nine
female and eight male Ecuadorian students aged 15 to 17 attending an English
course at the Abraham Lincoln Institute. These students were granted a
scholarship to complete the ACCESS program. They were selected for this
program because of their outstanding grades in English at their regular schools.
These students attended public schools in the morning. They belonged to the

lower to lower-middle class socioeconomic strata.
4.2 Materials

A pre-test that consisted of twelve questions, one for each holiday, was
administered to the students. Three types of closed-ended questions were used

in the questionnaire and they were: leading questions, importance questions,
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and dichotomous questions. These types of questions were used in the
guestionnaire because of the ease of use when performing the data analysis,

and as a statistical indicator to answer the research question.

In order to conduct the research, the students were given copies of the
Content-Based material that was designed specifically for this study. Also, it
was necessary to use the institute’s computer laboratory to watch videos that

were included in some of the lessons.

Similarly, a post-test was administered to the students after they used the
booklet. There were twelve questions like in the pre-test. However, they were
slightly different from the ones used in the pre-test. These questions were
paraphrased, but the content was the same. It was necessary to do this change
because after the pre-test was applied, some students compared the answers,
and they were already familiar with the responses. The questions included in
the post-test had the same format as those of the pre-test, namely, closed-
ended questions.

4.3 Procedures

This project included three stages: elaboration of the material, the
application of the material, and data collection (pre-test, and post-test). These

stages will be explained as follows.
4.3.1 Elaboration of the material

The content of the material was designed based on the students’ needs,
and using Content-Based Instruction. This stage was explained in detail in
Chapter Il1.

4.3.2 Data Collection

The instruments that were used to collect data were the pre-test, post-
test, and feedback. The pre-test was used as a starting point to design the
lessons and also as an instrument to diagnose the students’ current knowledge
about the subject. The post-test was employed to measure the students’

achievements after attending to culture classes, and the feedback was an
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instrument that collected the students’ opinions of the method, and asked for

suggestions to improve the material.
4.3.3 Class activities

In order to answer the research question posed in this thesis project, it
was necessary to use the designed material with the aforementioned students.
The students received classes once a week. Each lesson was two hours long;
although, for some topics such as Thanksgiving and Labor Day, it was
necessary one or two additional sessions because of the activities associated
with the lessons; for example: role-plays and, interviews outside the classroom

that the students were required to carry out.

After the twelve topics were taught, the post-test was administered.
These results were compared with those of the pre-test. Another instrument that
was useful for collecting data, analyzing the material, and improving the lessons
was the feedback provided by the students. The feedback consisted of eleven
questions divided in two different sections. The first one referred to the culture
class. The questions in this section provided a general overview of the students’
opinions and feelings about the method, namely, CBI as used in the lessons.
The second part of the feedback dealt with the material itself. The questions
posed in this section were meant to evaluate the booklet. These answers and
suggestions were very helpful because they helped to improve the booklet

before the final draft.
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CHAPTER V

RESULTS, ANALYSIS AND INTERPRETATION

This chapter provides information gathered after applying the booklet
using the proposed approach, CBI. The facts presented here aim to answer the
research question posed in this thesis project, To what degree does the use of
Content-Based material on American Holidays improve students’ appreciation
of Anglo—Saxon culture? The first chart presents the general analysis of the
project. Then each question of the pre- and post-test are analyzed in detalil.
Finally, the results of the feedback are presented in pie charts.

5.1 General Results

To what degree does the use of Content-
Based material on American Holidays
improve students’ appreciation of Anglo
—Saxon culture?

88% 84% 579, 84% 2 % 82% 82% 87% 8% o206 84%
769%75%

76
71%
® PRE TEST
| | | ® POST TEST
I | I | I

5 6 7 12 Total

Figure 1. General results of the pre- and post-test

The above bar chart demonstrates a general overview of the results of
the research. The green bars represent the results of the pre-test based on
twelve questions related to each one of the topics of the booklet, January to
December. The blue bars represent the results of the post-test based on the
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same number of questions as the pre-test. It can be seen that after the students
attended the culture class and used the material, their understanding of

American Holidays increased considerably.

The first topic, Martin Luther King’s Day, shows the highest improvement
in understanding. The topics related to high schools proms and Independence
Day show the least increase in the students’ understanding. This may suggest
that most of the students were already familiar with these topics. Further

research may be necessary to confirm this conclusion.

The yellow and purple bars show the total increase in the improvement
of students’ understanding. The understanding about American Holidays before
applying the designed material was 42%, (purple bar), and after the students
attended the culture class using CBI, their understanding was 84%, (yellow
bar).

In order to understand the results presented in the bar chart above in a
better way, it is necessary to analyze and compare each question of the pre and

post-test. The results and their interpretation are detailed as follows.

Question 1 Pre-test

Do you know what Martin Luther King's
contributions were to the American
Culture?

® Seriesl

Figure 2: Question 1 pre-test
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It is clear from the data presented above that at the time of the pre-test,
fifteen of the seventeen students did not know what the contributions of Martin
Luther King to American culture were. The students whose answer was “yes”
were asked to explain their answer, and this was their reply. Student 1: “El
ayudé a radicalizar la raza”. “He helped to radicalize the race.” Student 2:
“Martin Luther King colaboré en los derechos contra el racismo.” “He
collaborated with the rights against racism.” These two answers were correct,

but they did not explain in detail King’'s contributions.

Question 1 post-test

Martin Luther King was...

® Seriesl
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acivilright  an abolitionists  a president
leader

Figure 3: Question 1 post-test

In the post-test, the students were asked to choose one of the options to
describe Martin Luther King, and all the students chose the option that stated
that Luther King was a civil rights leader. In the pre-test, 12% of the students
knew what Luther King did; however, after attending the culture classes, 100%

of the students could identify who he was.
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Question2 pre-test

Mark an (X) next to each name if you
know why these people were
important in the US history.

® Seriesl

Figure 4: Question 2 pre-test

The bar chart above shows that seven students did not know about some
of the outstanding African Americans who were honored in Black History Month.
Seven students said that they knew who Martin Luther King was, but it is
important to highlight that in question 1, only two students said that they knew
about King'’s contributions. There is a contradiction in the answers between the
information provided by the students in question 1 and 2. Based on the results,

it is seen that three students knew who Rosa Parks and Malcolm X were.
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Question 2 post-test

Who is honored during Black History
Month?

® Seriesl
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Rosa Parks Harriet Malcolm X The Celts St. Patrick Veterans
Tubman of war

Figure 5: Question 2 post-test

The results obtained from the post-test show that most of the students
could identify some important African Americans. Seventeen students identified

Rosa Parks, fourteen students Harriet Tubman, and twelve students Malcolm X.
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Question 3 pre-test

Are the origins of St. Patrick's Day
American?

® Series1

Figure 6: Question 3 pre-test
As it can be seen in the above bar chart, five students thought that the
origins of St. Patrick’s Day were American, and twelve students believed that

the origins of this holiday were not American.
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Question 3 post-test

Is St. Patrick's Day an Irish holiday?

® Seriesl
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Figure 7: Question 3 post-test

The bar chart above demonstrates that fourteen students knew that the
origins were Irish; however, there is a small number of students who thought
that this holiday had American origins. After the culture classes, there has been

an increase of 11.85% in the number of students who recognized St. Patrick’s

Day as an Irish holiday.
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Question 4 pre-test

Mark the Easter traditions with an X

=
o N

students

® Series1
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Figure 8. Question 4 pre-test

Figure 8 provides the results for the question posed to gather information
about Easter. It can be seen that twelve students chose egg hunt as an Easter
tradition, six students chose egg roll race as another tradition, and eight

students chose the other options that were not related to this tradition.
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Question 4 post-test

Which traditions are not part of Easter?
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drinking turkey parades egg hunt egg roll race
green beer pardoning

Figure 9: Question 4 post-test

As it is shown in the above Figure, most of the students were able to
distinguish and identify the traditions that are not part of Easter. Only two

students said that the egg hunt, and egg roll race are not traditions of Easter.
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Question 5 pre- test

Who are honored on Memorial Day?

® Seriesl
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People who Did not Veterans of war Workers
offered their respond
lives in wars

Figure 10: Question 5 pre-test
From the bar chart above we can see that most of the students, namely,
thirteen of them, knew who is honored on Memorial Day; however, three
students did not know the answer, and one of them chose veterans of war as

the answer.
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Question 5 post-test
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Memorial Day is a holiday dedicated

to honorv...
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people who veterans of war African
died in wars American
people

Figure 11: Question 5 post-test

Figure 11 shows the results of the post-test, and it can be seen that

fifteen students chose the correct answer that referred to the people honored on

Memorial Day. Only two students chose the incorrect answer. They said that

this holiday is dedicated to honoring the veterans of war and African American

people. Compared to the results of the pre-test, there is an increase of 11.76%

in the percentage rate of students who know the reason for celebrating this

holiday.
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Question 6 pre-test

How important is the high school
prom for the students in the U.S.?
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Figure 12: Question 6 pre-test

As shown in the above bar chart, most of the students had a clear idea of
how important the high school prom is for the students in the United States.
Twelve students stated that this event is very important, four students said that

this event is fairly important, and only one student considered it important.
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Question 6 post -test

How important is the high school prom for
the students in the US.?
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Figure 13: Question 6 post-test

It can be seen from the data in Figure 13 that there was not a large
variation from the pre-test. Thirteen students rated with “5” as the highest score
in importance to explain the high school prom, and four students gave “4” in

importance to explain the significance of this event.

Fernanda Torres Vasquez Pagina 70



University of Cuenca

Question 7 pre-test

What holiday is mostly identified with
fireworks?

students

™ Series1
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Fourth of July Thanksgiving  Christmas St. Patrick's
Day

Holidays

Figure 14: Question 7 pre-test

The results displayed in the bar chart above show that thirteen students
identified the Fourth of July with fireworks. Three students related fireworks to

Thanksgiving, and one student connected the idea of fireworks with Christmas.
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Question 7 post-test

What are some traditions of "The Fourth of
July"?
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firework display going to visiting children
parades cemeteries attending the
White House

program

Figure 15: Question 7 post-test

As it can be seen from the results above, fifteen students identified
“firework displays” as a tradition of the Fourth of July. The option of going to
parades on this holiday was chosen by fourteen students. Four students
connected the idea of visiting cemeteries on Independence Day, and four
students said that children attending the White House program was a tradition

of this holiday.
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Question 8 pre-test

What does the nineteenth Amendment
refer to?

I I I ' o

Therightto The freedom The right to Did not
vote for of religion keep and respond
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Figure 16: Question 8 pre-test

As shown in the above bar chart, most of the students did not know what
the nineteenth Amendment refers to. Six students said that this Amendment
refers to the right to vote for women. Six of them said that it refers to the
freedom of religion and expression, three of them chose the option of the right

to keep and bear arms, and two students did not answer the question.
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Question 8 post-test

What does the 19th Amendment state?
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Therightto  Did not respond The abolition of  Freedom of
vote for women slavery religion and
speech

Figure 17: Question 8 post-test

Figure 17 shows the results of the post-test, and it can be seen that
fourteen students said that the nineteenth Amendment states the right to vote
for women. Two students did not answer the question, and one student said
that this Amendment states the abolition of slavery. After the culture classes,
there has been an increase of 47.06 % in the number of students who are

aware of the nineteenth Amendment and what it is about.
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Figure 18: Question 9 pre-test

It can be seen that eight students chose May as the month dedicated to
celebrate Labor Day. It might be so because they compare this holiday to the
celebration in Ecuador. Three students said that Labor Day was in October;
three students did not answer; two students chose September as the month to
celebrate this holiday, and only one student chose June, that being the correct

date.
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Question 9 post-test

When is Labor Day celebrated?
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Figure 19: Question 9 post-test

From the bar chart above, it can be seen that after the culture classes,
fourteen students identified the first Monday in September as the date to
celebrate Labor Day. One student chose the third Monday in January as the
correct date; one student chose the fourth Thursday in November, and one
student related October 31 to Labor Day. There has been an increase of

70.59% of the students who know the appropriate date to celebrate this holiday.
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Question 10 pre-test

Jack o' lantern is a character of which
holiday?

‘ ‘ 11

Halloween Did not Easter  Christmas
respond Patrlck'
DEYY

Figure 20: Question 10 pre-test

Figure 10 presents the results obtained from the pre-test about one of the
symbols of Halloween. As it is seen, five students answered that Jack o’lantern
is a character of this holiday. Five students did not answer the question; three
students related this symbol to Easter; two students said that Jack o’'lantern was
a character of Christmas, and two of them said that it was a character of St.
Patrick’s Day.
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lanterns

Figure 21: Question 10 post-test

The bar chart above provides the results of the post-test in which the
students were asked to identify the symbols of Halloween. Sixteen students
chose the pumpkins, eleven students chose the Jack o’lanterns, one student
selected the carolers, and one student the flags. If we compare the results of
the post-test with the results of the pre-test, there is a 29.41% increase in the
percentage rate of students who recognized Jack o’lanterns as a Halloween
character. It can also be seen that 94.11% of the students identified pumpkins

as a Halloween symbol.
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Question 11 pre-test

Why is Thanksgiving celebrated?
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as a National
day of
Thanks.
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Figure 22: Question 11 pre-test

Nine students answered that Thanksgiving is celebrated because
President Abraham Lincoln declared the 4" Thursday of November as a
national day devoted to giving thanks. Three students said that Thanksgiving is
celebrated because the Indians taught the Pilgrims how to grow food and
survive. Two students answered that this holiday is celebrated because the
Pilgrims invited the Indians to eat turkey. Two students did not answer, and one
student said that Thanksgiving is celebrated because the Pilgrims arrived in
North America. It is obvious that 35.29% of the students did not know the true

reason why Americans celebrate this holiday.
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Question 11 post-test

What is the reason why Thanksgiving is
celebrated?

students

® Seriesl
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the 4th food and
Thursday as a survive.
National Day of
Thanks.

Figure 23: Question 11 post-test

The results from the above bar chart show that after the culture class,
fifteen students knew the reason why Thanksgiving is celebrated. This number
represents a 35.29 % increase in the percentage rate of the students who
acquired new knowledge about this holiday. One student answered that this
holiday is celebrated because the Indians taught the Pilgrims how to grow food
and survive, and one student said that Thanksgiving is celebrated because the
Pilgrims arrived in North America. The percentage of students who did not learn
the reason for celebrating this holiday is 11.77%.
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Question 12 pre-test

Stockings, mistletoes, and carolers
are common for:
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Figure 24: Question 12 pre-test

As it can be seen, eight students related the stated symbols to
Christmas. Five students answered that those symbols are common for
Halloween. Two students said that those symbols are common for
Thanksgiving. One student identified the symbols with Memorial Day, and one

student did not answer. Only 47.05% of the students answered correctly.
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Question 12 post-test

Check the words related to Christmas
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Figure 25: Question 12 post-test

The results of the bar chart show that sixteen students chose carolers as
a word related to Christmas, fifteen students chose mistletoe, fifteen students
reindeer, and ten students eggnog. Nine students related turkey to Christmas.
This answer could be explained by the fact that eating turkey in Christmas is a
tradition in Ecuador. One student chose poppies, and no one chose helium

balloons.
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5.2 Feedback results

After the students finished the culture classes, they were asked to
answer some questions about the classes and the material. The results of the
feedback are shown below:

5.2.1 Class

Question 1

How satisfied were you with the classes?

- delighted
very satisfied

¥ satisfied

-'somewhat satisfied

- not satisfied at all

Figure 26: Question 1 feedback
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As it is demonstrated in the pie chart above, the students’ opinion was
that the culture class had a positive impact; 35% of the students were delighted
with the culture class, 41% were very satisfied, 6% were satisfied, 6% were
somewhat satisfied, and 12% were not satisfied at all.

Question 2

In which areas of language
learning did the classes help
you the most?

2% listening
speaking

~/reading
writing

-Ivocabulary

~ other (grammar)

Figure 27: Question 2 feedback

It can be seen from the data in the pie chart above that most of the
students felt that they improved the target language in these different areas;
28% of students thought that the classes helped them acquire vocabulary. 26%
thought that the classes helped them with their speaking skills. 23% thought
that the classes helped them to develop their listening skills. 14% said that they
improved their reading skills. 7% said that the classes helped them in their
writing skills, and 2% thought that they improved grammatical skills through the
classes.
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Question 3

How much have you learned about
American culture?

0% 0%

“Inothing
a little
~ a fair amount

a substantial amount

Figure 28: Question 3 feedback

From the results in the pie chart above, it is shown that 71% of the
students think that they learned a fair amount about American culture, and 29%

of them think that they learned a substantial amount about culture.
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Question 4

What did you like best about the classes?

the way the teacher explained
the videos and games
~ the exercises
6% 12%
the texts in the booklet

- the photos

~the oral presentations

~/the booklet (content and
material)

¥ American culture

Figure 29: Question 4 feedback

As it can be seen, there are multiple answers for this question. These
answers have been grouped in nine categories. 17% students liked the way the
teacher explained the holidays to the class; this can be termed as referring to
methodology. 17% of the students liked the videos and games used in class.
12% liked the exercises that the booklet included. 6% liked the information
included in the booklet, namely, the text. 6% liked the photos of the booklet. 6%
liked the oral presentations that they had to give related to the different topics.
6% of the students liked the booklet. 18% liked the topic of the booklet (United
States Holidays), and 6% of the students liked the class environment. They
called it friendship because the relationship between students and the teacher

was good.

Fernanda Torres Vasquez Pagina 87



University of Cuenca

A

5.2.2 Material

The second part of the feedback referred to the material itself. The

students were asked to give their opinion about many aspects of the material.

Question 5

The content was helpful and easy
to understand

0%

-lagree

mostly agree

~/not really

- not at all

Figure 30: Question 5 feedback

The Figure above shows the results about the content of the material.
Most of the students, 76%, agreed with the statement that the content was
helpful and easy to understand. However, 24% of the students mostly agreed

with the statement. These results also show that the content was appropriate to

their language level.
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Question 6

The exercises helped learning
8%

~lagree
mostly agree
~Inot really

“Inot at all

Figure 31: Question 6 feedback

As it is seen in the pie chart, 76% of the students thought that the
exercises used in CBI helped them learn, and 24 % of the students mostly

agreed with this statement.

Question7

The design and layout made
learning enjoyable
8%

-lagree

mostly agree

vIinot really

“Inot at all

Figure 32: Question 7 feedback

From the pie chart above, it can be seen that most of the students, 76%
of them, thought that the design and layout made learning enjoyable. It can,
therefore, be assumed that students liked the material. Almost a quarter of the
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student replied that they mostly agreed with the (idea) statement that the design
and layout made learning enjoyable.

Question 8

The topics covered were
relevant
8%
 agree

mostly agree

¥ not really

- not at all

Figure 33: Question 8 feedback

The results presented in the pie chart show that 63% of the students
mostly agreed that the topics covered were relevant, and 37% of the students
were in agreement. It can be assumed, therefore, that the topics were in line
with the students’ interests.
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Question 9

What would you like to change
about the material?

6% more colorful
more information about
the topics
¥ 'more activities

don't answer

- 'nothing

Figure 34: Question 9 feedback

This question was designed in order to gather more information and
improve the material; the answers provided by the students turned out to be
very useful for these two purposes. Thirty-three percent of the students thought
that the booklet should be more colorful. Despite this, the students said that the
topics were relevant, 11% thought that there should be more information on
each topic. Answering Question 6 the students said that the exercises helped
them learn; however, according to the information provided in the pie chart
above, 11% thought that there should be more exercises. Six percent of the
students did not answer this question, and 33% of the students said that they
would not change anything in the booklet.
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Question 10

Do you prefer learning culture
through lectures or interactive
classes?

-linteractive
lectures

~/both

Figure 35: Question 10 feedback

As it is seen in Figure 35, 94% of the students prefer interactive classes.
A six percent of the students prefer attending interactive classes and also

learning through lectures.
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CHAPTER VI

CONCLUSIONS AND RECOMMENDATIONS

6.1 Conclusions

The following conclusions have been drawn from the research after

analyzing the results.

% The research question of this thesis project “To what degree does the
use of Content-Based material on American Holidays improve students’
appreciation of Anglo-Saxon culture?” was answered after analyzing the
results of the pre- and post-test. As it is seen in Figure 1, the percentage
of the students’ understanding increased by 100%. The initial
comprehension of the students was 42%, and after attending the culture
classes it increased to 84%, doubling the number of students or
individual students’ understanding. This information shows that CBI is
probably one of the most appropriate methods to increase students’
understanding when teaching a subject like culture. This project verifies
the conclusions of studies cited in this project that claim that Content-
Based Instruction plays a positive role in the improvement of students’
understanding, and results in an enrichment of knowledge when referring

to subject matter - in this case culture.

«» The impact of Content-Based Instruction and its techniques in the EFL
classroom showed to have perceived linguistic benefits on the students
who were part of the project. Based on the information provided in the
feedback, most of the students felt they improved language skills such as
speaking and listening. Also, they mentioned that they acquired
additional vocabulary. These positive outcomes related to the linguistic
aspect of CBI presented in some of the studies in the Literature Review

were corroborated in this project based on the students’ perceptions.
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% As it is demonstrated in Figure 26, which refers to the methodology of the
sessions, most of the students stated they felt delighted and/or very
satisfied with the culture classes. Moreover, we can see in Figure 35 that
the students expressed their preference to learn culture through
interactive classes. Based on these outcomes, it can be concluded that
the techniques and activities used in the booklet were the appropriate
ones to teach this subject. For these reasons, CBI has been shown as an
effective approach to teach culture in the EFL class. However, additional
research is needed to confirm these results.

%+ The topic in which the students showed the lowest increase in their
understanding, 4.53%, was The Fourth of July. When the pre-test was
applied to the students, it became evident that the students already had
some knowledge of the traditions of this holiday; therefore, the classes
merely helped them to acquire some extra information or confirm the
knowledge they already possessed. The highest increase in
understanding, 76%, was seen in the topic related to Martin Luther King.
During class, the students showed a particular interest about this
important character of U.S. culture. This could have been a factor that
helped them retain the information they acquired. As a result of the
application of the pedagogically designed booklet and based on the
outcomes of the pre and post-test, the research question presented in

this thesis project has been answered in a positive way.

+« During the teaching process, it was observed that students realized the
importance of learning culture. In the feedback, they said they liked
learning about the U.S. as well as its people and culture. They were
asked to write any comments about the culture class they received, and

these are some of their opinions.

e “Culture classes were delightful.”

e “Congratulations, the classes were very interesting and good for

”

us.
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e “Continue with the classes. They were really helpful.”

e “I'd like to know about culture in other countries, too.”

Chastain’s statement quoted in the Literature Review, namely, that
“Teaching Culture helps to see the native speakers of L2 as real people. This
can help the learners to associate abstract sounds and forms of a language with
real people and entities” (qtd. in Abdollahi 2) seems to have been born out. The
students could relate the language they were learning to real people, people
who were extremely important for a country, and this fact helped them to
improve their knowledge about the new language they were acquiring. In this
context, another important quotation is the one stated by Bennett and Allen that
reads “The person who learns a language without learning culture risks

becoming a fluent fool.” (qtd. in Kiet 64).

As a result of attending the culture classes, the students have become
aware of at least some aspects of U.S culture. They know some of the
traditions that are associated with the most important holidays and events
that are held every year in the United States. This information enables
students to understand the target language in a better way and to
comprehend other cultures and, on occasion, discarding preconceived
ideas. Thus, the idea of the relationship between language and culture has
once again been shown up as a valid point that should be taken into account
in any language teaching and especially when it comes to English as a

global language.

+ Regarding the booklet that was designed for the culture classes, there
were some suggestions that were taken into consideration before
designing the final draft. Some students, 33%, said that the booklet
should be colorful. When the students received the booklet, it was the
black and white version. This fact did not allow students to see the
photos and pictures that provided visual information sufficiently clearly.
The final draft of the booklet has been redesigned so that it includes

colorful pictures that illustrate the text.
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Other students suggested including more information about the
topics. This suggestion was important; however, the material was
designed based on the students’ language level. It is important to
remember that CBI is an approach that uses authentic materials;
however the information can be adapted by teachers according to the
learners’ needs. It is suggested that teachers using this methodology
include additional information, or have students do additional research to

answer their desire for additional information.

A small percentage of the students, 11%, said that there should be more
activities in the booklet. The booklet does not only include the activities in the
student’s book; there are extra activities in the teacher’s guide. These activities
are designed to complement the exercises in the students’ booklet. The
recommendations suggested by the students were significant because they are

the ones who are going to use the material.
6.2 Recommendations

This thesis project has led to important conclusions on the use of CBI
when teaching a subject to EFL students. Nevertheless, there are certain areas
that can be improved upon and could be considered the starting point for further

research.

% As ACCESS is a program that requires the incorporation of
culture classes, the booklet designed and the method used can be
considered a starting point to further develop material related to
other aspects of U.S. culture such as U.S. presidents, U.S.
Geography and History, The Arts, The Sports, etc. topics that are
specified in the statutes of the program. These topics can be
developed integrating a higher level of English language because
the students will be acquiring more knowledge about the language
during the program. In other words, the new material can be

adapted according to the students’ level of English.
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% In this thesis project, the research was carried out with only a
small group of students who received the training; however, it
would be interesting to know the results after applying the material
and the method to another group, or groups, and other methods
using the same topics as the ones contained in the booklet in

order to compare the results with those of this project.

X/

* We, as teachers, need to update our knowledge not only about the
language we teach, or about methods, and techniques, but also
about different areas such as History, Geography, Technology,
and other topics that cause curiosity and interest to our students.
CBI can be considered a challenge for teachers due to the
necessity of learning about a variety of subjects. This approach
gives teachers the opportunity to increase students’ motivation to
learn a language using the topics that interest them. It would be
worthwhile to implement this approach in our classrooms. We can
start with the simple topics suggested by the students, and little by
little, move to more complex issues. These themes can be
gleaned from the other subjects that our learners of English are
studying and are familiar with.

% As always, it is important that further research be conducted by
researchers in this area to either prove, or disprove, the results
shown here. We invite others to consider setting up similar
projects to carry out this task in the hope of furthering the basis of

pedagogical knowledge.
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Apendix 1: Parent Permission Form

Estimado Padre de Familia;

Reciba un cordial saludo. La presente tiene como objeto solicitarle a Ud. muy
comedidamente la autorizacion para realizar la aplicacion de mi tesis de maestria
titulada “The Creation of a Content-Based Instruction syllabus in order to incorporate
culture based on American holidays as a subject in the EFL class.” La aplicacién de la
tesis busca mejorar los conocimientos sobre la cultura Norteamericana mediante las
diferentes festividades celebradas durante el afio. La aplicacion de la misma se la
realizara en el presente nivel durante el curso de inglés del programa ACCESS al que
su representado esta actualmente asistiendo. Segura de contar con su colaboracion

en este importante proyecto se despide de Ud.

Atentamente,

Lcda. Fernanda Torres

PROFESORA
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Apendix 2: Pre-test questionnaire

CULTURE AS A SUBJECT IN THE EFL CLASS

DATE:

TEACHER: Lcda. Fernanda Torres

PRE-TEST

Please fill out the questionnaire below. The information provided here will be kept
confidential.

Please, read the questions carefully and mark your answers with an (X).

1. Do you know what Martin Luther King’s contributions were to Afro-
Americans ?

Yes No

If your answer is yes, explain what the contributions were.

2. Mark with an (X) next to each name if you know why these people were
important in the U.S history.

Rosa Parks Harriet TDn Mary
Mcleod Bethune

Sojourner Truth Malcom X Martin Luther King

3. Arethe origins of St. Patrick’s Day American?

Yes No

4. Mark the Easter traditions with an (X) .

Egg hunt Parades Drink green beer

Egg roll race Turkey Pardoning Visit the cemetery
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5. What holiday is mostly identified with fireworks?

Christmas Fourth of July
St. Patrick’s Day Thanksgiving

6. When is Labor Day celebrated?

a. May

b. September
c. June

d. October

7. Who are honored in Memorial Day? Mark the correct answer with an (X) .

veterans of war w1

S

lives in wars

people who offered their

8. Why is Thanksgiving celebrated? Mark the correct answer with an(X).

o

Because the Pilgrims arrived in North America.

b. Because President Abraham Lincoln declared the 4™ Thursday of D
November as a National day of Thanks
c. Because the Indians taught the Pilgrims how to grow food and surv
d. Because the Pilgrims invited the Indians to eat turkey.

9. Jack o’ lanterns is a character of which holiday?

a. St. Patrick’s Day
b. Christmas

c. Easter

d. Halloween

10. Stockings, mistletoes, and carolers are common for:

a. Thanksgiving
b. Christmas
c. Halloween
d. Memorial Day

11. What does the Nineteenth Amendment refers to?

The right to keep and bear arms

expression

The freedom of religion and

Fernanda Torres Vasquez
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The right to vote

12. How important is the high school prom for the students in the U.S.? Write
an (X) next to your opinion.

Very important
Fairly important
Important

slightly important
Not important at all

®oo0oTp

Thanks for your time and cooperation.
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Apendix 3: Post-test questionnaire

CULTURE AS A SUBJECT IN THE EFL CLASS

DATE:

TEACHER: Lcda. Fernanda Torres

POST-TEST

Please fill out the questionnaire below. The information provided here will be kept
confidential.

Read each question carefully and mark you answers with an X in the box provided.

1. Martin Luther King was ...

a. An abolitionist
b. A Civil Rights leader
c. A president

2. Who are honored during Black History Month. More than one answer is

possible.

a. Harriet Tubman
b. The Celts

¢c. Malcom X

d. St. Patrick

e. Veterans of war
f. Rosa Parks

3. Is St. Patrick’s Day an Irish holiday?

a. Yes

4. Which traditions are not part of Easter?

a. Parades

b. Egg hunt

c. Drinking green beer
d. Egg roll race

e. Turkey pardoninng

5. Memorial Day is a holiday dedicated to honor...

a. Veterans of war
b. People who died in wars
c. African American People
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6. How important is the high school prom for the students in the U.S.? Write
an (X) next to your opinion being 5 very important and 1 not important at
all.

®oo0oTp
P N WP~ O

7. What are some traditions on “The Fourth of July”? More than one answer
is possible

Visiting cemeteries

Firework displays

Children attending the White House program
Going to parades

Qoo

8. What does the 19" Amendment state?

The Abolition of slavery
Freedom of Religion and speech
Right of people to bear arms
The right to vote for women

oo op

9. When is Labor Day celebrated?

The third Monday in January

The fourth Thursday in November
The first Monday in September
October 31

o0 oo

10. What symbols are part of Halloween? More than one answer is possible.
a. Carolers
b. Jack o’ lanterns
c. Pumpkins
d. flags

11. What is the reason why Thanksgiving is celebrated?

Because the Pilgrims invited the Indians to eat Turkey.

Because the Pilgrims arrived in North America.

Because the Indians taught the Pilgrims how to grow food and survive.
Because President Abraham Lincoln declared the 4™ Thursday as a
National

Day of Thanks

oo op
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12. Check the words related to Christmas. More than one answer is possible

Helium balloons
Carolers
Mistletoe
Eggnog

Turkey
Reindeer
Poppies

@ ~pooop

Thanks for your time and cooperation.
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Apendix 4: Feedback questionnaire

CULTURE AS A SUBJECT IN THE EFL CLASS
FEEDBACK

This is a questionnaire about the Culture classes and the material used in them. Please
mark with an (X) the answer that best expresses your opinion.

Class

1. How satisfied were you with the classes?

DeIightedO Very satisfiedO SatisfiedO Somewhat satisfiedO Not satisfied at O
all

2. Inwhich area of language learning did the classes help you most? You
can choose more than one option.

listening O speaking O reading O O

writi

vocabulary other O

EXPIAIN. . e

3. How much have you learned about American culture?

Nothing O AIittIeO A fair amount O A substantial O

amount

4. What did you like best about the classes?

Material

5. The content was helpful and easy to understand

agree O mostly agree O not really O not at all O

6. The exercises helped learning

agree O mostly agree O not reallyO not at O
all

7. The design and layout made learning enjoyable

agree O mostly agreeO not really O not at O
all
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8. The topics covered were relevant

agree O mostly agreeo not really O not at O
all

9. What would you like to change about the material ?

Thank you for taking the time and trouble to fill in this questionnaire
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Apendix 5: Student’s book: Martin Luther King

INOAVITN (UTITER: YRGS DAY

AT 8 Rl L e

o e (e G e
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Apendix 6: Student’s book: Black History Month

| BUACKYHISTORVIMONTH]

QB UIACKYHISTORYVIMONIH

Fernanda Torres Vasquez Pagina 112



University of Cuenca

Apendix 7: Student’s book: St. Patrick’s Day

WS IAPATRICIGSIDAY]
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Apendix 8: Student’s book: Easter

FASTER

s T o gt
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Apendix 9: Student’s book: Memorial Day

MEMORIAIRIVAW

(s I, e s vweneds praliys] o Rt Ry snvd e il
o Gl o Qg e i 2 s Dy AT

MEMORININDAY

Memorial Day iz a United States fed w AL

ral holiday in which people honor the AlV . 'F’Efgq“f""“” DAY

men and women who offered their = S

e v e iy B il GRAVESTONE

rent wars. Thiz Holiday iz observed HALF-MAST

the lazt Monday of May. This day, : “ 3 INDIANA

flag fliez half-mazt until lunch time. " NATIONAL MOMENT

POPPIES

THE INDY

ll\l EIWI\ SOLDIER
GIN

\\ATEHLOO

MEMORIAL DAY

Aoy T Dserd {re taftooanaiors et Mtsmmmod) Eey amd sommerzs
T S ATIOETD (s i e

® History

® Traditions

® Indianapolis 500-miles race
® Arlington National Cemetery

ottty £ Lo £ o s ] ol e oot .
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Apendix 10: Student’s book: High School Proms

SCHOOIREROMS

(DG SENDOL FRHINS
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Apendix 11: Student’s book: Independence Day

Independence Day, also known as “Fourth of
July”, is a federal holiday. This Day schools,
banks, and goverm offices are closed.

their i from
Britain which was signed in 1776.

Pttt s M) e wopirole (rwm Wi st s wow Sem e o s fr
ke (CREYMES & 0o Qs CACTIRTss i FImAln aif Juge.

‘Watermelon-eating contest  parades  fireworks
patriotic display baschall  apple pic

INDEBEN DENCENIAY

n
July 1 = Aol
* game: are followsd by Philadalphiz, 2od fha zmall twn of

b e

/ Ieginning of the American Revolution and the creation of the
Continental Congress which was formed by members of twelve
colonies that met to discuss about the situation the colonies were facing.
In 1775, the fight had begun when a Brifish army attacked Lexington and Con-
cord in Massachusetts. The British troops were more powerful and defeated the

Army. North America lost a lot of battles and lost many seldiers. On July

Aoy %= in @, o oot " s T Tlhe Ameoien Bealnn™ nists officially broke away from Great Britain.
st gkl T exqpren ol wedg i oo Gl

“If you don't know history, then anythi
You are a leaf 'uﬂn’ﬂn-’:l:tnp-tdnlm-g'

Michael Crichton

The first battle that the Americans won was at Saratoga in New York. Several years
THE CAUSES FOR THE AMERICAN REVOLUTION had passed, and in 1781 General George Washington and some allied countries
trapped a British army. This caused Great Britain to surrender. A peace treaty was
finally signed in 1783, and by 1787 the United States leaders wrote the Constitu-
tion.

Adapte o ey o D W g, Maces, Wi isess.

et £ R0 oud U oomoss 0er Ohe Aansrheam Gealnion b
@ [ prafons el

‘and the British, American colonists and some Native Americans in the other.

After seven years of disputes, the Britich won the war in 1763. Unfortunately, the colo-
niists were the ones who had to pay the costs of this fight,
meney was Sirough laws. in 1765, the British Parfiament passed the Stamp Act. Accor
ding to this Act, the colonists were required to pay taves on goods like playing cards,
newspaper, and all paper documents. The colonists were not happy with this law and
‘they protested because they felt they did not have representation in the British Parlia-
“mﬂmmmmnhm—ﬂ-mnmmmmm

tish Parliament repeal this law. Other angered th was the fact that
they had to quarter Brifish soldiers in their howses. It meant that the colonists had to
provide shelter and foed fo the soldiers. There was other law that

forced the colonists to buy tea only from the East India Company, *

tish Parliament decided to close the Boston Harbor. This was the
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Apendix 12: Student’s book: Women’s Equality Day

M

Tl B3 (Deern oo (M Hogs b e By Gt on The
BT (e

——— Do you see yourself as a typical man or woman? Why or why not?
hmmmynnmwwmuammmu

sibilities of a father to their families?
MM&SM carrying out the duties of 2 mother and vice versa?
What behaviors are deemed as appropriate for men but inappropriate for
women?
— Whal things can either men o women do that the other cannot do
——— ‘What do people think of men or wamen crying?
—— Who is regarded as the head of the family?
—— What would happen If your parents changed their place for one day?
—— Who do you think has life easier, girls or guys? Why?

(itslej.org)
it s e e e (aChoroe e ffbocs o appfhedi, T0Efinih el
DRI 0T SR S AT

-wmenmmn aqndlymllen

“uwmmmunmqur

AT B [ 10 ) ] o e it o .
e

i Ghsenita & g, 1070
(safgmaiting) Amgime: 53 o asolh yeew 6 W' Sl Ty

WHEREAZ, the wasran of fhe Liitnd Stabas havs uritad fn sxsurs fost fomen itz and privi-
s =

of tha pazzafn of tha Ninstassth Amundmant, 3z bl of the confsusd fight for syl
ris: amd

WHERELT, the worman of Unitsd
fien= and scfitinz,

WOW, THEREFORE. BE IT RESOLVED, tha Senafe and Houze of ivacs of the Linded
Stafaz of Amarica in Cosfirazs assembied, that Augest D6th of asch ear ixdasifnabed = y >
‘Waman'z Equality Dy,
t——n-_..,ﬁauhnm-.nﬁl._._ii_.u_.

waman's rightz ook phaca.

M
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Apendix 13: Student’s book: Labor Day

IABORFIDAY

I
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Apendix 14: Student’s book: Halloween

1wz sz balleved that during the night of Ociober 3122, the spiris of fha paagls who

Dafers o 2PRrdCN of WINSar. It was £ EI1 SO SpAriT: RIS ZOma ks I iz
date.
‘aver the y8ars and not humans but amimals wers offered In s3crfice. ameny hem wars

DI2Ek EaT Whlch wora Concidorsd Wiichaz n dizguizs. E
—

Hallewsan is 2 speclal day mainly for chidren because an Sl day, ihey have fhe eopar-
TUBITY 10 W3 THeIF 24O COTTIMA, €31 CUNSIAT, 2N Py TICE Gn AT piopls. Tha
arigin of thiz calsbration ars not new. The Caltz wers S firzt paopls who celsbrated

s ]

Christian Calond:
and martyr= of the Cawallc Church. In zpte of Inclading this bellday in the Christian
calentar, tha erigin ef it ars conshdered pagan.

$|

Far ta Cas, Ocssbar 3151 .

Thiz day waz 4 perfoct aceacion to hener the cun god and tha lond of tha dead. That

it wass known 25 the eve of Samhain. A night, zome riwal took place In order fo
harvest. On thiz kg,

firs of thair uing
Sacrad ek t make new e, 1t was used 1o It 2 borfira 21 the ap of 2 hill which
woud ba ridhten o

By
[P —

|

==

[l

N

not a federal holiday, it is celebrated on October 31st in the

United i ' Eve.
Hallow means “saint.” According to the Christian Calendar, November 1st is the
chosen date to celebrate All Saints * Day.

e o

Fernanda Torres Vasquez
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1. faces carved on a pumpkin
6. other word for tricks
7. a traditional i

. the action of pray and sing for the dead

= Down
2. 2 game played in Halloween
3. the end of the summer was known 3s...
4. the first people who celebrated Halloween
5. the Catholic church incorporated this holiday im the calendar to houor the
‘saints and...
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Apendix 15: Student’s book: Thanksgiving

] Gy @ Gyl Gy
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Apendix 16: Student’s book: Christmas

Sy £ iwert (I rdeomseion ool (p Smasimee G emd gk,

(i oomflser (s mfeditng

Thiz plant k= considersd 2 “parasite plant” Decause It grows In the branches of
other tresz and itz

roots abserd fhe mutrients of Me omer plants. Tha berries that grow om It are
polzonous. but during

"
1 2 zymbol of good luck and

msmuanﬁum--m According to come legendz. 2
weman standing snder
mmmmnumoﬁ-mmn-;w-m-
hizzes under e miztietos It bz 3

‘promise of marriage and It will lead to 2 long and happy Me.

Christmas is the time when Christians celebrate de birthday of God's som,
Jesus. According to the scriptures, this was the day when the Savior was born
from a virgin called Mary in a stable in the town of Bethlehem. This is the true
meaning of this Holiday. However, w-m-mm
around the world. In the a magical

Tiiimnming The Chrisims (res
mm-hﬁmu&.umn—mm:mmn-

mwumnwwmmxmmmmmm
(mprotand e O G pikne (o Doesmibar,

Fruitcake started az 3 tradition in England whea aiter a day of fatening, familiez
ate plum porridge. Later, dried fruit, honey, and other zpices were added unil it
became 2 E:ﬁ‘m.nnyu$hnﬂdv‘mmuh-&"mn

-l=u=

—

ought by

by Clerk Moors. “A visit from 5t. Nichelas”. the cartoenist created the modern cha- Thiz beverage made with egdz, milk, cinnamon, nutmeg, and brandy, rum, or
Facter of Santa Clauze, which waz 3 round, jolly, and white-bearded man who got whizky iz drunk during thiz ceazon. Edgnod iz available in stores only from Novem-
16 of niz wealth. ber to January.

‘Through the y9arz, thiz man haz become the oSt rprazentative symbol of iz
holiday.

mraMummWMMMwmmmm
ESITTES tm (s Q. ) (.

SEZS00XCCY Keep in mind the food, the Christmas Carols, and ornameats.
JUVMRFCSGY [ 2
AAUAVAFYSR
TLETOEXSED o . . -
HCVRRAWHZD HOMMYDOR THIE URSITED STRETES
QAZNNMSFPEL
QTYBADOPZX
SNLGMZGOAY
BACKEOHWNPOX
OSHFENRKEYO
RBEGGTYKTRD
BCGISFLAEA
YEMBWXTDED
NFIOSOZCADE
NTPQBXEBNW
AGILFFDMIK
FZFDAFEZ
LXFGORE
vauLuy
BOWXV
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Apendix 17:Teacher’s guide: Martin Luther King

IVARIINITUNHERIKING (S ACTITY T % DS & D
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Apendix 18: Teacher’s guide: Black History Month

=
QBIACKIHISTORVIMONTH]

| BUACKYHISTORVIMONTH

JLEACHER]

Fernanda Torres Vasquez Pagina 124



University of Cuenca

Apendix 19:Teacher’s guide: St. Patrick’s Day

STARATRICKISIDAY,
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Apendix 20: Teacher’s guide: Easter
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APPENDIX 21

Apendix 21:Teacher’s guide: Memorial Day

ACTVATY 13 EEADING AMD SURINAGIZERR

* Divide the class info groups and explain that they are going to read some information
about Memorial Day.
* Give enough time for the students to complete the acthity.

* Ask the students to summarize the most important points of the text In a poster and pre-
sent thelr ideas In front of the class.

* Give feedback on the students’ presentations.

ACuan IIECEIRSE LAUIEHIRALIRSR

* Ask the students to write a brief descriptions of the photos based on the information they
heard from thelr classmates' presentations
* Check the answers with the whole class.

ACTRATY g IRIENDAN

* Look for words related to Memorial Day and be ready to explain how they are related to
the holiday.

MEMORININDAY

ARy

*To talk about Memorial Day and its traditions.

R L

+ Show the students some pictures about the different wars in which the United States
have been imvolved and ask them what they know about them.

+Tell the students that in the United States there is a special day to honor the people who
were part of those wars.

TEIORIGUE

+ Group work

R RK

Read the parugraph to introduce the topic and to give more information about Memo-
rlal Day.

. the Poppy red
ds lor le

shies

That blood of heroes never dies.”

She thought that wear poppies on Memarial Day was a good way to honor the fallen. She
L was the first one to wear poppies. Then she sold poppies to her friends and coworkers.
ment offices are closed.  The nam hol s ol B years sinoe its All the money she got from selling the uoppmm devoted to help the
former name was “Decoration Day.’ e
corate the draves of so ber them. M the beginning, the purpe Barheques: Familes take advantase of this three-days weekend to spend time together., The
of this holiday was to commemorate the Union and Confederate soldiers who died in the best way o do that is by dathering and having a barbeque with the whole family,
Civil War; howeser, nowadays this is the appropriate day To honor all the peopie who have
died serving the nation in any war.

Alot of states and cities have dlaimed o rihpla Memorial Day, but in May 1966,
president Lyndon Johnson declared Waterloo N.Y. as the official mmupuu- of this holiday
date, M

in 1565,
Indy 500, or The 500. This is one of the most prestigiou racing events, and it sum-
thousands of people and well-known car racers every year, The
uilt in 1908, and it was designe

There are many different ways in which people oelebrate Memorial Day. These are

the mest important traditions. hours an

taken place every year except during World War | and 11, There
famous race. One of them is that the winner of the race drinks a bottle of mi

champagine. A modern tradition for the winners consists of kissing the bricks at the Speed-
way's finish line.

aying Flags: During Memorial Day, flags are dis a Flags are also
placed on the soldiers’ graves. Vears ago, Sroups.
andles. and fags on th

L AR (5

Parades: There are different demonstrations to remember the fallen. This military cemetery is located i
parades 1o which marching bands departments, buys sc . than 330,000 heroes that gave their lives in the different wars, and also for remarkable
attend. Americans like the Kennedys. Especial ceremonies are celebrated during Easter, Ve

D D e

Red poppies: The tradition of wearing red poppies on Memorial Day was inspired by the
poem * In Flandars Fields” by John McCrea. The velumtesr
wrote her own poem as a reply to the poem written by Mc

I is dwarded twenty four
surmier time each Ball an hour. This is an spectace isitors enjoy wate muu.m o
the special ceremony, march, and sal
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Apendix 22:Teacher’s guide: High School Proms

SCHOOINEROMS

!

* o talk about elements of a prom.

*Ta compare high school proms now and then.

EYERD W%

school year.

E

SEHOOINREROMS!

* Ask studonts 1o share their ideas with the whole class.

« Ask students to tell their partner how they are going to celebrate the end of the senior

* Give the students a brief introduction of high school proms and explain them the

importance of this event for the students in the US.

|

* Pair work, graphic organizer

+ Ask the students 10 watch a scene from de movie “Ten things | hute about you", and make
@ list of the elements of a prom.
« Compare the answers with the students and explain the meaning of unknown words.

Some possible answers are: limousine, attire, bow tie, tinedo, dress, boutonniere, Corsage,
bands, dance,etc.

* Give the students one of the three handouts related to proms now and then.
* Ask them to work in groups, read the text, and write down the main ideas of it.

+ Orgganize new groups making sure that In cach group there Is a student with a different
plece of information.

« Ask the students 10 tell the other members of the group the main ideas of the text they
read.

* Share the students’ ideas about the readings with the whole class and dlarify any doubt.

ACTIATY 4: CLASS DIRCLUBITH

+ Assiggn the students some time 10 discuss the questions with their group.
« Share the ideas with the whole class.

WY 8: QEAPHIC ORBANIIER

* In groups, ask the students hic organizer about Proms Now and Then
* Check the answers with the whole class.

CRIEIGGS: WERIEEARCH

* Students have to find ten words related 1o Proms in the word search.

X
A
R
u
6
A
A
N

i ke the high school
A new survey from Visa Inc. shows that the averago American family with teonagers

78

‘over the $807 spent last year,

Those in the lower income brackets, less than $50,000, plan fo spend cven more:
$1,307 per child, the survey found. And those in the very lowest bracket, less than
$20,000, plan (o spend §1,200, which is more than 6 percent of their annual income.

Bat the from
and $30,000, who plan to spend an average of §2,635, which would represent almost
9 percent of annual income for those making $30,000. Those fmilics are just above
the federal poverty leve, which is 523,050 for a family of four.

“Prom season spending is spiralag ot of cotrol as teens continuously try 1o one-up.
each other, said
I important o remember thal the prom is a bigh school dance, nol a wedding, and

howeser,

are planning 1o pay an aserage of 61 percent of the cost. Akderman sald thats one of

the problems.

“One of the reasons that prom spending may be running amok is that parenls are
" g e vy

The
$1,944, 47, the West
al $744 and the Midwest af $696,
B e T—r
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Prom expenses vary widely, of course, but the website promgirl.com offers these price
ranges:

Prom tickets: Betweon $20 and $250, dopending on location.
Preprom dinner: From $25 to $130 por person.
Mair, makeup and nails: $30 to $275.

Gowm: Mest prom dresses average between $100 and $400, but some familics spend
far more.

per person, ¥
angio for a priv

Limousine: Limo rentals range from $200 to $500, but this cost can be split between
roup members.
—3p.

Here are just & few lips for parents froms the SADD (Students Against Destructive Deci-
sions) websito (sadd.ors/promplan.him) to ensure the prom experionce has a happy

Discuss your own rules, the schools rules (and the consequences for viokating them)
with your teen.

Make sure youre bricted on the eveninge agenda. Discuss curfew and how theyl
at a postprom party, knviting.

Meedean 2

The Colege

par college.” M
nade. the guests.
10 stroll in one’s Sunday’s best.

and universities in the northeastern United States. They were most likely modeled after the
formal cotiflions and debutante balts held by America's rich and tamous for their children.

One of a student
at a “prom" at nearby Smith Collegie.

i all reality, atthe

nd One of the goals of

these affairs was (o help develop soctal skills and etiquette in the students.

As the econamy of the United States began 1o improve aller the depression years, studeats
beggan 1o have access {0 automobiies and wnjoyed the freedom they browght to partygoers.
of the and dancing, the proms of the

1930's and 1940°

anawal senior class.

appea-
rance in high school yearbooks.

During the post-World War I economic booa of the lake 1940' and 1950, the prom began

status for thase named, usually by an ciection of their peers, 1o the prom royal court as the.

fricnds over to spond the night). prom kg, queen. b
“right date” Additionany,

Also, kinow wha i driving. If your check the i, ot

ingt alcohol in the vehicle. for the ovent.
~ Tribune
) The location of boom years. In presious
decades, proms and As the 1950's
Ry P —

e, themed L antt
Mmmmmummmmum n--mn|wwumm.w-mmmum;
foods excusnely for igh school proms. timo poriod. 1804
In the 1970 and 1950°% HRNDIUT 3 altairs at collesies While “prom” may have

of passage from high school into adulthood - o Iife event for high school stideats. As the first
formal even in their lives, the prom became the ullimale comingofage party for high school
lumlors and senlors.

@ llo event this has become for yours§ adults.  This anmual ritual is  high point of filks such as.
“Pretly In Pink,” “Just One of the Guys,” “Night Before,” “Never Been Kissed,” “Not Another Toén
Movie,” “Whatever It Takes,” “Ten You~ sea

“Carvie," “Prom Night;
“Prom Night 3: The Last Kiss;" and “Prom Night 4; Deliver Us from Eyl*

ot ey ro i ks g\l & g sk sl &
‘postprom party usually sponsored by the PIA and/o a local chapler of Mothers Against Drunk
Driving (WADD).

The proms of today have become much more elaborate and expensie productions. Offcampux

tocations. awever,

1975.

Mlh

m_m_ﬁ-mamu:m-mmmw-
groming, lowers, prom fickets,

Some hings, hovever, remain the sume. Many high school stidents feel thal prom is the most

intense. Pros

continue to b and parcats and

pon
abse.

R

Proms of the twonty-first century aro ol altairs desidier ta
and movies of the day increasingly
prom of today, it it dded in all of its splendor only

since the 1950s. While formal dances for young people were common s early ax the lale
15005, proms besian 10 tako on loday’s kcomic status i 4 leenagor's We oaly a America
recovered from son and Workd War Il During history,
proma grow o atupl RIS e

best prom dress, the best date, wnd the best prom court distinetion took conter stage.

The term “prom" comes from the word “promenade,” meaing a march of fuests inko &
During the Victorian era in the
than they are today,

Unifed States, ich

announced before entering. A similar event lor youniier people. the debutante ball, was also

stagin ol adolewcence alcialy *Came ut” into the dating, scene 1o mecl appropriale siors

and their

escorts wore only the finest of apparel.

Parents

Wheir own young teess. Thus, proms wero created as loss oxponshve, loss elaborate affalrs.

‘whilo learning social etiquedio fogs U,

then been mottsing more than a fancy name for a redilar jior e senior class dance, its.

in status during the coming ceatury,

P sl FT@h Salhel

AL the high schoal fevel, proms wers lhely o regubar event by the carly 10005, These
turmof the-contury proms were gonerally simplo alfains whore youth came oaly fo dine
lentether in their Sunday best. However, by the 1920 and 19305, dancing had also become an
essontial clemeat of the prom. Rather than a simplo gathering. tho prom was now an anmsl

By the 19505, Americans
St Sy s of prows SV o, Promd s e mer s W s s o

and the best
“Mnu“h—d—dmﬁ.‘n-Ah‘-ahmham‘uln.-l
being voted “peom queen” young girk

prom
became Joss of a simplo gathering of young peoplo and more of & timo 10 show off and be
adumirod.

[ PoostTy J

Today, i a toonagees life. prom
and prom themes in popalar erature and flms atiosts W ity fmportance at the high school
fevel. However, proms are

and Itis now not aheays
roquired for a leen (0 huve a date fo allend tho prom-and many loomagors are chooxing ta

o commemoraic high chool ricndships. Gay and lesbian youth are alse revolutionizing the.
meaning of @ “prom date,” ax same-sex
proms.

o, in
many way its meaning and iconic statis are splintoring. Some youth see it s the ulimete
high schoal event, while athers soc it simply as a fun and fancy way to celebrate high school
ke and tricodship.

From Debutante Rallx (o High School Hopy

= Pasted May 3, 2007
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Apendix 23:Teacher’s guide: Independence Day

;//

*

*i*%*

INDERENDENGE

!

+ To talk about the “Fourth of July” traditions
* To explain the causes for the American Revolution.

N (P

«Use the picture about the American symbols to check the
students’ previous knowledge.

« Read the paragraph to introduce the topic and compare
the answer given by the students in the warm up activity.

|

* Graphic organizer
« Role -play

Fernanda Torres Vasquez

*i*\@*

* Read the titles in the box and ask the students to match
them to the information In the boxes.

ACTHTY £ QIAPING THBYTEER

* Ask the students 1o work in groups and read the infor-
mation about the causes for the American Revolution.

* Tell them to summarize the information in a4 sequence
chart,

« Compare the charts presented by the groups and give
feedback.

+ Ask the students to work in groups and act out the
causes for the American Revolution.

“%‘\57*

Pagina 130




University of Cuenca

Apendix 24: Teacher’s guide: Women’s Equality Day

“To explain_the 19th Amendment of the U.S. Constitution
«(Fp report findings about Gender equality.

!

e

« Ask the students their opinlons about gender equallty.
£ Are men and women treated equally? Give arguments.

LS ERODUCTION S

« Read the paragraph to introduce the topic.

JLECHAIOUET

Survey, debate

Fernanda Torres Vasquez

WYEITNG

[
+ Ask the students 10 watch the videos about Women's Equality Day and make notes
about them.
« Compare the answers with the whole class and explain that August 26 Is the
designated date to commemorate Women's Equality Day in the U.S.

ACTRATY 8= MEATOND

* Read the extract of the 19th Amendment with the whole class, explaining the
meaning of new words and making sure that everybody understands it.

« Ak the students their opinion about it and why they think it wis 4 big achievement
for the women.

AGTUYITY &: SUBAEY

« Ask the students 1o get in groups of five and compare the answers 10 the survey.
« Give them some time to make a chart reporting thelr findings about the survey.

* After some time, ask the students to present their charts o the rest of the class
and compare the answers from the different groups.

ACUNATY S (MEBATE

* Read the statoment provided in activity 4 and ask the students to raise their hands
to find out who agree and the ones who disagree with it.

* Make groups according to the answers provided.

« Ask them (o discuss thelr ideas with the group; and make notes about their
arguments because they will have a debate and they Ruve 1o defend their point of
View with strong arguments. »

« Conduct the debate.
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Apendix 25: Teacher’s guide: Labor Day

X
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Apendix 26:Teacher’s guide: Halloween

HALLOWIEEN
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Apendix 27: Teacher’s guide: Thanksgiving
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Apendix 28:Teacher’s guide: Christmas
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